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General OT Program Contact Information

Program Mailing Address: Program Contact Information:
East Carolina University Main Office: 252.744.6199
600 Moye Blvd., Mail Stop 668 Fax: 252.744.6198

Greenville, NC 27834-4353

Program Location: Program Chair:
College of Allied Health Building, Suite 3305 Dr. Denise Donica, DHSc, OTR/L, BCP, FAOTA
Health Science Campus donicad@ecu.edu

East Carolina University

Fieldwork Coordination Team

The Fieldwork Coordination Team (FWCT) works with students, faculty, college administration, and
clinical site coordinators/educators collectively to ensure the procurement, placement, documentation,
and fulfillment of designated experiential learning and fieldwork experience requirements.

Academic Fieldwork Coordinator

The academic fieldwork coordinator (AFWC) is responsible for all policies and processes related to
fieldwork experiences and oversees compliance with ACOTE fieldwork education requirements. The
academic fieldwork coordinator (or appointed faculty member) serves as the course instructor for
fieldwork courses.

Shanna Garcia, OTD, MBA, OTR/L

Clinical Assistant Professor, Academic Fieldwork Coordinator

j Health Sciences Building 3305G

| Office: 252.744.6196 | Cell: 951.216.9485 | ecuot.fw@ecu.edu

Academic Fieldwork Coordinator

The academic fieldwork administrative assistant works closely with the academic fieldwork coordinator
to facilitate ongoing communication with fieldwork stakeholders to fulfill fieldwork-related processes,
database management, and student compliance.

Rebecca “Becky” Snoad

i | Administrative Assistant Support, Fieldwork Coordination

~ Health Sciences Building 3305)J

Office: 252.744.6200 | Fax: 252.744.6198 | ecuot.fw@ecu.edu
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ECU OT Program Vision & Mission

Department of Occupational Therapy Vision
We envision a future in which our graduates transform clients’ lives through the power of occupations
to promote health and well-being.

Department of Occupational Therapy Mission
The mission of the Department of Occupational Therapy is to develop occupational therapists who now
and, in the future, will:

1. Understand the power of meaningful occupations and use occupational engagement across all
contexts to enhance quality of life, improve health and well-being, and reduce health
disparities.

2. Lead the delivery of collaborative and high-quality occupational therapy services with clients,
professionals, and systems, supported by research and service.

3. Practice innovative, ethical, and evidence-based occupational therapy to transform clients’ lives
in the region and beyond.

Curricular Themes

Theme 1: Clinical Performance based in Occupation
Theme 2: Critical and Ethical Reasoning

Theme 3: Evidence-Based Practice and Scholarship
Theme 4: Professionalism and Leadership
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Fieldwork Relationship to Curriculum Design

The curriculum of the Department of Occupational Therapy’s philosophy is based on transformative
learning theory, that is we believe that students learn best through experience, reflection, social
learning, and critical discourse. Throughout the didactic portion of the program, all faculty members
use a variety of hands-on learning and community engagement activities. The fieldwork and capstone
experiences are essential and crafted to align with the program vision: We envision a future in which
our graduates transform clients’ lives through the power of occupations to promote health and
wellbeing. These experiences are critical for our mission where our program and students will be the
beacon to the persons, groups, and populations in our world. We are developing occupational
therapists who now, and in the future, will: (1) Understand the power of meaningful occupations and
use occupational engagement across all contexts to enhance quality of life, improve health and well-
being and reduce health disparities, (2) Lead the delivery of collaborative and high-quality occupational
therapy services with clients, professionals, and systems, supported by research and service, and (3)
Practice innovative, ethical, and evidence-based occupational therapy to transform clients’ lives in the
region and beyond. The capstone is the pinnacle of the lighthouse that ties all the components of the
curriculum together.

The lighthouse of our curriculum design integrates the core elements of our curriculum and our four
themes. The first semester of the curriculum begins with primarily Theme 1 Clinical Performance-
Based in Occupation and Theme 2 Critical and Ethical Reasoning in our foundation core courses (OCCT
6010 Foundations of OT, OCCT 6011/6012 Occupation and Movement and Lab, OCCT 6013
Neurological Foundations of OT) and the first course in Theme 3 Evidence-Based Practice and
Scholarship with our initial course learning research methodology (OCCT 6711 Evidence-based
Occupational Therapy) in preparation for active involvement within the research process. Theme 4
Professionalism and Leadership is also introduced in OCCT 6014.

Immediately following in the next two semesters (semesters two and three), the foundation core and
research core courses are built upon through a scaffolded process while the practice core courses that
focus on conditions, assessment, and intervention are introduced. These Occupational Therapy
Practice lecture/lab series courses (OCCT 6101/6151, 6201/6251, 7301/7351) focus on the areas of
adult musculoskeletal needs, ages birth to 5, and mental health. It is during these two semesters that
clinical skills and critical thinking are enhanced through the hands-on and experiential learning
primarily within Theme 1 Clinical Performance-Based in Occupation and Theme 2 Critical and Ethical
Reasoning. Theme 3 Evidence-Based Practice and Scholarship continues to develop as the students
are integrated into evidence-based practice through research projects during OCCT 6713 Conducting
Research in Occupational Therapy and then prepare and disseminate in OCCT 7714 Research
Dissemination in Occupational Therapy. Having this development of skills in evidence-based practice
lays the groundwork for critical thinking skills of discovery necessary to explore doctoral capstone
possibilities, which begins in semester four. Semesters two and three also add Theme 4
Professionalism and Leadership to Theme 1 Clinical Performance-Based in Occupation and Theme 2
Critical and Ethical Reasoning through the integration of Level | Fieldwork experiences (OCCT 6801 &
OCCT 6802). These experiences may be with either adult or pediatric populations aligning with the
populations that the practice core courses this semester include. It is in semester three that the



students split into their respective tracks of Master of Science in Occupational Therapy (MSOT) and
Doctor of Occupational Therapy (OTD).

Moving into semester four, the students in both programs will continue building on their clinical
practices skills in the practice core lecture/lab courses that focus on areas of neurological-based
impairments, cognitive deficits, and advanced adult practice skills as well as school age services (OCCT
7401/7451, 7501/7551) within Theme 1 and 2 while developing skills in leadership and management
(OCCT 6015 and OCCT 6106) within Theme 3. This semester will complete the practice core courses
resulting in proficiency in a broad array of clinical skill training. During this semester, the OTD students
will take OCCT 8901 Capstone Seminar | where they will begin exploring potential topics and begin
their literature review to inform their gap analysis (Theme 1-4 depending on area of focus).

While growing in their professionalism, leadership, critical and ethical reasoning, the final semester of
the OTD didactic courses will provide an advanced foundation through OCCT 8017 Leadership and
Advocacy (Theme 4) and advanced evidence-based practice skills through OCCT 8712 Evidence-Based
Occupational Therapy Il (Theme 3). During this semester, in the capstone development process the
focus is on the completion of the preparatory activities prior to the 14-week capstone experience and
project through OCCT 8902 Capstone Seminar Il (Theme 1-4)

Following the last didactic semester, during semesters six and seven, is the application of clinical skills
in their Level Il Fieldwork courses (OCCT 8804 and OCCT 8805) integrating all four themes of the
curriculum. The integration of Theme 1 Clinical Performance based in Occupation and Theme 2
Critical and Ethical Reasoning are applied in these two 12-week experiences. Theme 3 Evidence-Based
Practice and Scholarship is woven in as students used evidence-based practice in their fieldwork
experiences as doctoral students while Theme 4 Professionalism and Leadership is a focus as they
transition from demonstrating student-level skills to entry-level skills. Aligning with the transformative
learning theory, the ultimate culmination of all skills developed throughout the didactic coursework is
demonstrated in the two-Level Il Fieldwork experiences which follow our didactic coursework.
Semester seven also includes completion of the capstone preparation (OCCT 8903) prior to the
capstone experience (OCCT 8804) and project (OCCT 8805) in semester eight. This capstone experience
is a 14-week experience that has individualized specific objectives and a capstone project. This
experience is mentored and includes a formal evaluation mechanism where the student puts into
practice the skills developed throughout our scaffolded curriculum design.

As indicated in the Curriculum Design, the capstone process for the doctoral students is driven by
Boyer’s (1990) Model of Scholarship. This model will guide the capstone development process,
experience and project thus culminating in an in-depth exposure to clinical practice, research, program
development and/or education. Aligning with the overarching application of transformative learning
theory, three different areas of scholarship could be the focus of the capstone: (1) Scholarship of
Discovery (participating in ongoing research or creating a new study), (2) Scholarship of Teaching
(client/family education program, staff development program, or academic course development), and
(3) Scholarship of Application (clinical practice or program development). These three areas are based
on the university, college, and program mission and needs of our rural community and addressed
through (1) expansion of innovative practice serving communities with high minority and economically
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challenged populations, and (2) both local and national needs to build a strong cadre of occupational
therapy educators, for professional occupational therapy programs and potentially public or
community health education.

Each of our curriculum threads is embedded throughout the MSOT and OTD programs and uses
foundation core, practice core, research core, and fieldwork core courses to foster advanced skills in
the OTD students to meet the rigorous capstone requirements in the capstone core courses. The
doctoral capstone opportunities will align with at least one of our curricular themes as indicated in our
Curriculum Design: Theme 1 Clinical Performance based in Occupation (Scholarship of Application
opportunities involving clinical practice and/or program development), Theme 2 Critical and Ethical
Reasoning (Scholarship of Application opportunities in involving clinical practice and/or program
development), Theme 3 Evidence-Based Practice and Scholarship (Scholarship of Discovery
opportunities involving research), and Theme 4 Professionalism and Leadership (Scholarship of
Teaching opportunities involving education). The capstone will be completed individually, with faculty
mentorship, to demonstrate synthesis and application of knowledge gained throughout the curriculum
and capstone process.

Fieldwork Design within the MSOT and OTD Course of Study

mMsoT | omb | Course Title MSOT credits OTD credits
Semester 1 — Fall (14 credits)
OCCT 6014 | OCCT 6014 | Foundations of Occupational Therapy 4 4
OCCT 6011 | OCCT 6011 | Occupation and Movement 3 3
OCCT 6012 | OCCT 6012 | Occupation and Movement Laboratory 1 1
OCCT 6013 | OCCT 6013 | Neurological Foundations of Occupational Therapy 3 3
OCCT 6711 | OCCT 6711 | Evidence-based Occupational Therapy | 3 3
Subtotal by Semester 14 14
Semester 2 — Spring (14 credits)
OCCT 6101 | OCCT 6101 | Occupational Therapy Practice | (musculoskeletal / adult) 4 4
OCCT 6151 | OCCT 6151 | Occupational Therapy Practice | Laboratory (musculoskeletal / adult) 1 1
OCCT 6201 | OCCT 6201 | Occupational Therapy Practice Il (pediatric 0-5) 4 4
OCCT 6251 | OCCT 6251 | Occupational Therapy Practice Il Laboratory (pediatric 0-5) 1 1
OCCT 6713 | OCCT 6713 | Conducting Research in Occupational Therapy 3 3
OCCT 6801 | OCCT 6801 | Fieldwork IA (MSOT/OTD) 1 1
Subtotal by Semester 14 14
MSOT OoTD | Course Title MSOT credits | OTD credits
Semester 3 — Summer (8 credits)
OCCT 7301 | OCCT 7301 | Occupational Therapy Practice lll (mental health) 3 3
OCCT 7351 | OCCT 7351 | Occupational Therapy Practice lll Laboratory (mental health) 1 1
OCCT 7714 | OCCT 7714 | Research Dissemination in Occupational Therapy 3 3
OCCT 6802 | OCCT 6802 | Fieldwork IB (MSOT/OTD) (psychosocial) 1 1
Subtotal by Semester 8 8
Semester 4 — Fall (MSOT 12 credits, OTD 14 credits)
OCCT 7401 | OCCT 7401 | Occupational Therapy Practice IV (neuro+cognition) 3 3
OCCT 7451 | OCCT 7451 | Occupational Therapy Practice IV Laboratory (neuro+cognition) 1 1
OCCT 7501 | OCCT 7501 | Occupational Therapy Practice V (school age) 3 3
OCCT 7551 | OCCT 7551 | Occupational Therapy Practice V Laboratory (school age) 1 1
OCCT 6015 | OCCT 6015 | Leading and Managing Occupational Therapy Services 3 3




11

OCCT 6016 | OCCT 6016 | Leading and Managing Occupational Therapy Services Laborator 1 1
&\\\\\\\\\\\\\\\\\N OCCT 8901 Capstogne Seminargl : ° > ; by _ 124

ubtotal by Semester

Semester 5 — S rin (MSOT 9 credits, OTD 9 credits)

OCCT 6804 \ " | Fieldwork IIA (VISOT) \\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
&\\\\\\\\\\\\\\ OCCT 8017 | Leadership and Advocacy \ 3
Q\\\\\\\\\\\\\\\ OCCT 8712 | Evidence-Based Occupational Therapy Il 3
&\\\\\\\\\\\\\\\ OCCT 8902 | Capstone Seminar Il — — 3

ubtotal by Semester

Semester 6 — Summer (MSOT 9 credits, OTD 9 credits)

occTe805 | | Fieldwork IIB (MSOT)

| occT 8804 | Fieldwork IIA (OTD)

Subtotal by Semester

Total credits for graduation (MSOT graduates in July)

Semester 7 — Fall (OTD 10 credits)

T OccT 8805 | Fieldwork 1B (OTD)

\\\\\\\\\\\\\\\\\\\\\\\\\\\\Q

| | occT8903 | capstone Seminar il

.

Subtotal by Semester

.

Semester 8 — Spring (OTD 14 credits)

\\\\\\\\\\\\\\\§ OCCT 8904 | Capstone Experience

-

OCCT 8905

&\\\\\\\\\\\\\\\\\\&

Capstone Project (Dissemination)

.

Subtotal by Semester

.

Total credits for graduation (OTD graduates in May)

.

This description supports 2023 ACOTE Standard C.1.1

ECU Occupational Therapy Graduate Student Handbook
Accessible at https://ot.ecu.edu/resources/

Contains comprehensive information on:
= Department of Occupational Therapy Philosophy of Education
=  Program of Study
=  Curricular Themes Chart
o Outlines each of the four primary themes, the goals and objectives that define student
learning outcomes, the courses that address each, and the instructional design used.
=  Curriculum Overview
o Outlines degree requirements for the MOST and OTD programs and provides the course
catalog description for each course listed on the Course of Study table (next page).
= Essential Functions and Technical Standards
o Establishes the expectations and requisite abilities considered necessary for professionals in
the field of occupational therapy.
= Criminal Charges and/or Convictions Before and During the Program
= Student Support Services
o Services provided through East Carolina University and the Department of Occupational
Therapy to support the health and well-being of all students as well as retention of all
students to create a diverse student population.
= Certification and Licensure Information


https://ot.ecu.edu/resources/
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=  Occupational Therapy Graduate Student Responsibilities
= Guidelines on:
o Academic Integrity
Grading Guidelines and Appeals Process
Course/Program Withdrawals
Grievances
Program Feedback
Graduation
Professional Behavior Development and Implications
Professional Dress Code
Social Networking
Interdisciplinary Student Run Clinic

O O O O O O O 0 O

This description supports 2023 ACOTE Standard C.1.9
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POSITION STATEMENT

Occupational Therapy Fieldwork
Education: Value and Purpose

he purpose of fieldwork education is to propel each generation of occupational
therapy practitioners from the role of student to that of practitioner. Through the
fieldwork experience, future occupational therapy practitioners achieve
competence in applying the occupational therapy process and using evidence-
based interventions to meet the occupational needs of a diverse client
population. Fieldwork experiences may occur in a variety of practice settings,
including medical, educational, research, administrative, and community-based
programs. Moreover, fieldwork placements also present the opportunity to introduce
occupational therapy services to new and emerging practice environments.

Fieldwork experiences constitute an integral part of the
occupational therapist and occupational therapy assis-
tant education curricula. Through fieldwork education,
students learn to apply theoretical and scientific princi-
ples learned from their academic programs and to
address actual client needs within the context of authen-
tic practice environments. During fieldwork experniences,
each student develops competency in the occupational
therapy process to ascertain clients’ occupational perfor-
mance needs, to identify supports or barriers affecting
health and participation, and to document interventions
provided. Fieldwork education also provides opportuni-
ties for the student to develop advocacy, leadership,
interprofessional education, and managenal skills in a
variety of practice settings while incorporating principles
of evidence-based practice and client-centered care.
Finally, students develop a professional identity as an
occupational therapy practitioner, aligning their profes-
sional judgments and decisions with the American
Occupational Therapy Association (ADTA) Standards of
Practice (AOTA, 2021) and the Occupational Therapy
Code of Ethics (AOTA, 2020).

AQTA OFAICIAL DOCUMENT

The American journal of Ocoupations! Therapy, MovemberDecember 2022, Vol 76, Supp

OT Fieldwork Education: Value and Purpose

[x

As students proceed through their fieldwork experien-
ces, performance expectations become progressively
more challenging. Level | fieldwork experiences occur
concurrently with academic coursework, and the goal is
to “introduce students to the fieldwork experience, to ap-
ply knowledge to practice, and to develop understanding
of the needs of clients” (AQOTA, 2018, p. 63). Moreover,
Level | is designed to enrich “didactic coursework
through directed cbservation and participation in se-
lected aspects of the occupational therapy process”
(AOTA, 2018, p. 64).

Level Il fieldwork experiences occur at or near the
conclusion of the didactic phase of occupational therapy
curricula and are designed to “develop competent, entry-
level, generalist practitioners™ (AOTA, 2018, p. 65). Level
Il fieldwork features “in-depth experience(s) in delivering
occupational therapy services to clients, focusing on the
application of purposeful and meaningful occupation”
(AQTA, 2018, p. 65). For the occupational therapist stu-
dent, there is an additional exposure to “research,
administration, and management of occupational therapy
services” (AOTA, 2018, p. 65). Students should be
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POSITION STATEMENT

“exposed to a variety of clients across the lifespan and
to a variety of settings” (AOTA, 2018, p. 65).

The value of fieldwork transcends the obvious bene-
fits directed toward the student. Supervising students
enhances fieldwork educators’ own professional devel-
opment by providing exposure to current practice trends,
evidence-based practice, and research. Moreover, the
experience of fieldwork supervision is recognized by the
National Board for Certification in Occupational Therapy
and many state regulatory boards as a legitimate venue
for achieving continuing competency requirements for
occupational therapy practitioners.

Another benefit to fieldwork sites that sponsor a field-
work education program is the recruitment of qualified
occupational therapy personnel. Through the responsibil-
ities expected during Level |l fieldwork, occupational
therapy staff and administration are given the opportu-
nity for an in-depth view of a student’s potential as a
future employee. In turn, an active fieldwork program
allows the student, as a potential employee, to view first-
hand the agency’s commitment to the professional
growth of its occupational therapy personnel and to
determine the fit of their professional goals with agency
goals. The fieldwork program also creates a progressive,

Authors
The Commission on Education:
Tina DeAngelis, EAD, MS, OTR/L, Chairperson
Alexandra N. Henke, MOT, OTR/L, CBIS
Erka Kemp, OTD, OTR/L, BCP
Andre Johnson, BHS, COTAJL
Kenyatha Richardson, OTA/L
Celeste 7. Alexander, MS, OTR/L

state-of-the-art image to the professional community,
consumers, and other external audiences through its
partnership with the academic programs.

In summary, fieldwork education is an essential
bridge between academic education and authentic occu-
pational therapy practice. Through the collaboration
between academic fieldwork coordinators and fieldwork
educators, students are provided the opportunity to
achieve the competencies necessary to meet the pre-
sent and future occupational needs of individuals,
groups, and, indeed, society as a whole.
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Commission on Education (COE) r
Guidelines for Occupational Therapy Fieldwork Education '- ’

History and Purpose

The initial intent of this document is to describe the desired characteristics of a fieldwork placement
for occupational therapy and occupational therapy assistant students in Level Il fieldwork education.
It is intended to be a reference document that articulates the desired attributes of a fieldwork
setting to maximize students’ learning in context. It is not a document of standards for fieldwork
education, and programs are not mandated to follow these guidelines.

This document was originally prepared by the Loma Linda Fieldwork Council at the request of the
American Occupational Therapy Association’s (AOTA’s) Commission on Education (COE) and
approved by the COE on April 15, 1985. The document was revised by the AOTA Fieldwork Issues
Committee in 1992, and by the COE in 2000 and 2012. In 2024, a COE committee reviewed the
document and determined that Level | and Level Il fieldwork should be combined in one document
in support of accessibility of information. This current version is the product of that 2024 review
and revision.

Definition

The Accreditation for Occupational Therapy Education (ACOTE®) Standards (2023) describe fieldwork
as “... a crucial part of professional preparation and is best integrated as a component of the curriculum
design” (p. 36).

In occupational therapy education, fieldwork is the mechanism used to bridge the theoretical
foundations of practice learned in the classroom, with application through practice in the field.
Providing students with preparation for evidence-based practice and meeting the needs of society for
occupational therapy services begins at the start of the occupational therapy program and extends
through the last day of fieldwork clinical practice (Mason et al., 2020).

The Fieldwork Experience

Description and Purpose

“The fieldwork experience is designed to promote professional reasoning and reflective practice,
transmit the values and beliefs that enable ethical practice, and develop professionalism and
competence in career responsibilities” (ACOTE, 2023, p. 36). Through the fieldwork experience,
students learn to apply theoretical and scientific principles learned in the didactic portion of the
academic program to address client needs and develop a professional identity as an occupational
therapy practitioner within an interprofessional context. Level | and Level Il fieldwork
experiences are scaffolded to support a student’s development toward becoming an entry-level
practitioner.
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Fieldwork experiences shall meet requirements in accordance with the Standards for an Accredited
Educational Program for the Occupational Therapist and/or the Standards for an Accredited
Educational Program for the Occupational Therapy Assistant. Fieldwork must reflect the sequence
and scope of content in the curriculum design, so that fieldwork strengthens the ties between
didactic and fieldwork education (ACOTE, 2023).

Scope

The fieldwork placements should provide the student with experience that reflects the sequence
and scope of content in the curriculum design, in collaboration with faculty, so that fieldwork
strengthens the ties between the didactic and fieldwork experience (ACOTE, 2023). It is
important that the entry-level occupational therapy practitioner is able to gather, synthesize,
and frame interventions from an occupational perspective whether the client is a person, group,
or population (AOTA, 2020c). It is essential that practitioners address mental health, behavioral
health, or psychosocial aspects of client performance to support client engagement in
occupations as a part of this experience (ACOTE, 2023).

1.  Although Level | fieldwork is curriculum dependent, the 16 weeks for the occupational
therapy assistant student and 24 weeks for the occupational therapy student should
expose students to a variety of clients across the lifespan and to a variety of settings
(ACOTE, 2023).

2. Inall settings, psychosocial factors influencing engagement in occupation must be

understood and integrated for the development of client-centered, occupation-based
outcomes.

Fieldwork Site Development

When developing a fieldwork experience for a new site, the academic program begins by
reaching out to the prospective fieldwork site to determine whether there is interest in
developing a collaborative fieldwork program. If so, the academic program will meet with the
site supervisors/management to determine whether the site can ensure continuity between
didactic coursework and the fieldwork education. After that is determined, the academic
program initiates the process of developing a written agreement between both parties.

1. The administrators of the fieldwork setting should collaborate with the academic

program and demonstrate support for the fieldwork education program.

a. A written agreement signed by both parties must be in place,
delineating each party’s requirements and responsibilities.

b. Mutually agreed upon fieldwork objectives between the site and the academic
program must be established before the start of a fieldwork program (see 1.c.vii).
During the development and approval process of the written agreement, the
Fieldwork educator/site coordinator may begin preparations for receiving a
fieldwork student in their setting. Academic fieldwork coordinators can support the



development of new sites through workshops and collaborations and should be
utilized as a resource.

2. The fieldwork site should meet all existing local, state, and/or federal safety and
health requirements, and should provide adequate and efficient working
conditions. The occupational therapy practitioner should comply with state
regulations governing the scope of practice for the provision of occupational
therapy.

3. Adherence to standards of quality in regard to safety, health requirements, and
working conditions may be verified through a review process by the academic
program or by an established body such as The Joint Commission, the Commission
on Accreditation of Rehabilitation Facilities (CARF), or a state regulatory board.

4, Sufficient time should be allotted to fieldwork educators for student
supervision activities (Drynan et al., 2022).

5. Space for client-related consultation, preparation, writing, in-service education,
and research activities by occupational therapy practitioners and students should
be provided.

6. The fieldwork educator and student should have access to current professional

literature and relevant publications, texts, and internet resources in support of
evidence-based occupational therapy practice.

7. In settings where occupational therapy services are already established, objectives
regarding practice and education programs should be stated in writing, and should
reflect the specific contribution occupational therapy makes to the overall agency.
These objectives should also guide the development of learning objectives for the
fieldwork experience. The partnering academic institution will work with the
fieldwork site to provide resources to support best practice expectations, including
for establishing objectives in settings where no occupational therapy services are
provided.

8. The fieldwork agency should recognize that the primary objective of the fieldwork
experience is to foster the student’s growth and development as an emerging
occupational therapy practitioner.

9. The educational value of the student fieldwork experience should be of primary
importance. The experience can be mutually beneficial for the site and student, as a
student often contributes current evidence-based perspectives, enhancement of
existing services, and an opportunity to demonstrate the potential impact of a
greater presence of occupational therapy professionals in a setting or area of
practice.

Fieldwork Educator Preparation

Level | fieldwork can be supervised by a variety of professionals, including but not limited to:
currently licensed or otherwise regulated occupational therapists and occupational therapy
assistants, psychologists, physician assistants, teachers, social workers, physicians, speech-
language pathologists, nurses, and physical therapists (ACOTE, 2023).
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Fieldwork educators responsible for supervising Level Il Fieldwork occupational therapy
students shall meet state and federal regulations governing practice, have a minimum 1-year
of full-time practice experience, and be adequately prepared to serve as a fieldwork educator.
If supervising in a setting without occupational therapy services, the fieldwork educator must
have a minimum of 3 years of full-time practice experience (ACOTE, 2023).

1. ACOTE requires that fieldwork educators be adequately prepared for the role. This
preparation can occur in multiple ways, including but not limited to:

a. Completion of the AOTA Fieldwork Educator Certificate Program.

Completion of the Self-Assessment Tool for Fieldwork Educator Competency

(AQTA, 2023).

Attendance at continuing education events on the topic of practice education.

Mentorship by an experienced fieldwork educator.

Documented readings of articles and/or on clinical or fieldwork education.

Completion of any modules or training materials provided by the academic

program.

2. The academic fieldwork coordinator works with sites and fieldwork educators to provide
resources that are consistent with curriculum design and the tenets of the profession of
occupational therapy.

=

SO a0

Expectations of Fieldwork Students

Students are responsible for complying with site requirements as specified by the fieldwork site
(this can be included in a student handbook developed by the fieldwork site or other
mechanism). Fieldwork objectives established between the academic and fieldwork educators
must be set prior to the start of the fieldwork experience. This may include completion of
prerequisites (health requirements, background checks, HIPAA training, orientation to site
documentation system, etc.) and attention to state regulations impacting student provision of
client services. In addition to providing the required occupational therapy services to clients,
students are also responsible for active participation in the supervision process, which can
include the creation, review, and completion of learning objectives; completion of assigned
learning activities and assignments; proactive and ongoing communication with the assigned
fieldwork educator; continual self-assessment and reflection; and participation in formal and
informal assessments directed by the fieldwork educator.

By the end of the Level |l fieldwork experience, the student should demonstrate the attitudes
and skills of an entry-level practitioner, including assumption of responsibility for independent
learning.

Fieldwork Models

Level | fieldwork can be completed through a variety of models based on the academic program
curriculum, including virtual and simulated environments, standardized patients, faculty
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practice, faculty-led site visits, and supervision by a fieldwork educator in a practice
environment (ACOTE, 2023).

A number of models of fieldwork education are used in Level Il fieldwork education practice. The
model utilized by a site should be a function of the nature of practice at the fieldwork site, the
learning needs of the students, and the competencies of the fieldwork educator. Although one-to-
one models continue to be most commonly used in Level |l fieldwork, alternate models are
increasingly used with a variety of settings and practices (Roberts, 2023).

According to Roberts (2023), these include:

One-to-one: One student is paired with one fieldwork educator. This is a traditional
apprenticeship model.

Collaborative: Two or more students work with a single fieldwork educator. This model
allows more collaboration, cooperation, and near-peer mentoring between students,
allowing students to become less dependent on frequent direct supervision from their
fieldwork educator.

Multiple Mentorship: One or more students work with a team of fieldwork educators who
share responsibility for supervision, mentoring, and evaluating the students. This model
allows for fieldwork educators who do not work full- time, or have smaller but unique
specialty caseloads, to participate in fieldwork education and share their unique
experiences with students. It also allows students to have access to more practitioners,
more variety of practices, and/or unique practices that would be inaccessible in an
exclusively one-to- one supervision model.

Faculty-led mentorship: One or more students is placed in a fieldwork setting where a
faculty member from the sponsoring academic program is on-site and provides the
fieldwork education. This model allows students and faculty to engage directly in the
learning process and eliminates the need and demand for a supervisor to be assigned from
the facility.

Fieldwork where no OT services exist: Students complete fieldwork in a setting that does
not have a permanent, full-time, established occupational therapy practice. The focus for
student development in a setting like this is on developing both direct practice skills and
program development skills. ACOTE (2023) specifies that fieldwork educators must have at
least 3 years of experience post-certification, provide 8 hours of direct supervision per
week, and provide other indirect supervision or support as needed, including availability
during all scheduled work hours. While the primary fieldwork educator is not on-site, a
staff member at the practice setting must be available for day-to-day supervision for the
fieldwork students. Fieldwork educators in these settings may be employees of the
practice setting, consultants, or employed by the academic program to provide service and
fieldwork education at the site.

One additional format of Level Il fieldwork is fieldwork completed outside of the United
States. For international fieldwork experiences, ACOTE (2023) Standards require the
educator to be a graduate of a program accredited by ACOTE, approved by the World
Federation of Occupational Therapists (WFOT), or be otherwise regulated in the country
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in which the students are completing fieldwork. The fieldwork educator must have at
least 1 year of experience in practice prior to the onset of Level |l fieldwork.

Supervision

Although Level | supervision may vary in accordance with objectives and site requirements; ACOTE
(2023) standards indicate that Level Il supervision should initially be direct, and then progress to
being less direct as appropriate for the site, setting, the severity of the client’s condition, and the
ability of the fieldwork student to support progression toward entry-level competence.

1. Student Engagement in the Learning Process
In all settings, students should collaborate with their fieldwork educator to identify learning
objectives that support their didactic learning and can stem from the site-specific learning
objectives for the individual fieldwork site. This may be accomplished by establishing weekly
goals and identifying strategies that will support progress toward these goals.
Throughout the fieldwork, students and educators should engage in reflection on student
strengths and growth areas, in support of continued goal setting and transparency in student
and educator perceptions on progress. This approach fosters a self-directed learning process
for the student.

For Level Il fieldwork, the use of weekly logs or other forms of documentation of mentoring
and reflective processes is highly recommended. This documentation includes student and
educator perspectives on successes and challenges in a given week, affording the opportunity
to reflect and set goals for the upcoming week. Additionally, it serves to identify potential
discrepancies between educator and student perspectives on areas of strength or areas for
improvement. Individualized education has been shown to maximize student performance
outcomes (Crawford & Hanner, 2022).

During Level Il fieldwork, performance evaluation should occur on an ongoing basis, in
addition to the scheduled mid-term and final performance evaluation. The student should
receive direct feedback on their performance status on an ongoing basis.

a. Success is maximized when the educator empowers the student to
describe their preferred supervision style and feedback methods.

b. Formative assessment shall be provided to students on a weekly basis and
recorded in written format, providing specific recommendations addressing
observable behaviors. Best practice is a collaborative process, as described
in section 4a.

c. Supervision and feedback is intended to empower the student to demonstrate
growth in performance, facilitate student self-reflection and self-awareness, and
guide the student regarding strengths and opportunities for growth, based on
site-specific objectives.

d. The student’s performance should be evaluated formally at mid-term and at the
completion of the fieldwork experience. AOTA’s Fieldwork Performance
Evaluation (FWPE) was revised, and initial validation was published in 2020. This
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tool is available for use by academic programs with an annual subscription fee.
Academic programs may opt to develop their own tool as a means to formally
evaluate student fieldwork performance at mid-term and at the completion of a
Level Il fieldwork experience.

e. Itisrecommended that the student self-assess performance at mid-term using
the same evaluation tool that their educator will use to evaluate their
performance. The student evaluation and fieldwork educator evaluation scores
and comments should be compared and discussed, with particular attention paid
to areas of discrepancy and congruence.

f.  When there are multiple supervisors, care should be taken to ensure that
communication regarding student progress is shared among all supervisors and
that all contribute to evaluating the student’s progress.

2. Progress Monitoring During Fieldwork

It is the role of the fieldwork educator to model for the student as well as to let the
student experience the moment, react, and reflect afterward. The occupational therapy
learning process begins with experiences on Level | fieldwork that build off the didactic
learning experience. The opportunities afforded to students through spontaneous, day-
to-day interactions, feedback, and guided or self-directed reflection allow them the
freedom to learn and grow as they enter Level Il (Simon, 2022). The importance of
monitoring progress is evident in the literature, and students need to be kept apprised
of their areas of strength and need on a regular basis.

During Level Il fieldwork, more time spent in direct contact with the student allows for
a more formalized approach to providing feedback.

a. Fieldwork educators should monitor student progress and match students’
abilities with the demands of the setting by providing just-right challenges
designed to maximize each student’s individual learning needs.

b. Weekly objectives, weekly logs and goals, mid-term self-assessment, and
educator evaluation at mid-term provide data points for ongoing progress
monitoring.

c. If the student’s performance is not progressing as anticipated by mid-term or at
any point in the fieldwork experience, both the student and academic program
must be notified immediately, and documentation concerning the student’s
progress and outcomes of interventions should be maintained.

d. Fieldwork educators should initiate written learning contracts in conjunction
with the academic fieldwork coordinator to provide clear expectations,
strategies to support growth toward goals, and specific time frames for all
students who are not meeting site-specific objectives on the anticipated
timeline. In support of a strengths-based experience, these learning contracts
are sometimes called success plans.

e. Learning contracts or success plans should also include possible
consequences if goals are not met. Consistent documentation and review of
progress is necessary.
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3. Continued Assessment and Refinement of the Fieldwork Program

Fieldwork experiences should be implemented and evaluated for their effectiveness
by the educational institution and the fieldwork agency.

1. The academic fieldwork coordinator representing the educational institution should
regularly evaluate learning opportunities offered during fieldwork to ensure that
settings are equipped to meet curricular goals and ensure student exposure to
psychosocial factors, occupation-based outcomes, and evidence-based practice.

a. This may be accomplished through regular communication (e.g., meetings,
emails, phone calls, written correspondence, etc.) between the academic
fieldwork coordinator and faculty, and ongoing communication regarding the
academic program’s curriculum design with the fieldwork site. In addition, the
fieldwork site should have an opportunity to inform the didactic program
preparation.

b. Fieldwork site evaluation for Level [l may occur through:

i.  AOTA Student Evaluation of Fieldwork Experience (SEFWE)
ii. Review of the Self-Assessment Tool for Fieldwork Educator Competency
(AQTA, 2023)

2. The fieldwork site should regularly evaluate the effectiveness of its fieldwork program
to ensure that students are able to meet learning objectives and deliver ethical,
evidence-based, and occupation-centered intervention to clients. The learning
objectives should be reviewed regularly to maximize the effectiveness of the fieldwork
experience and create new opportunities. Supervisors are encouraged to participate in
routine evaluations of their effectiveness in the supervisory role.

Resources
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Self-Assessment Tool for
Fieldwork Educator Competency (SAFECOM)
REVISED 2023

Fieldwork education is a vital component in preparing students for entry level occupational
therapy practice. The role of the fieldwork educator (FWE) is to facilitate the progression from
occupational therapy student to entry-level practitioner. Competency in the role of the FWE
promotes the practitioner’s pursuit of excellence in working with students and ensures the
advancement of the profession.

Purpose

The SAFECOM was designed to be utilized by FWEs as a tool to provide a structure for self-
reflection and assessment of their perceived level of competence and to identify areas for further
development and improvement of their skills. It reflects occupational therapy domain and process
as outlined in the Occupational Therapy Practice Framework: Domain and Process Fourth Edition.
The SAFECOM can be utilized to support the development of the skills necessary for effective
fieldwork supervision. Use of this assessment tool is intended to be the foundation from which
FWEs can create a professional growth plan with specific improvement strategies and measurable
outcomes to advance development in the role of FWE. The SAFECOM is intended to be used for
professional development only. It is not intended to be used as a performance appraisal; however,
the FWE may choose to include goals articulated in their fieldwork educator professional
development plan in their annual professional goals.

Who Should Use the Tool

The SAFECOM is designed to be used by FWEs at all levels of expertise who supervise students.
While the tool is primarily oriented toward occupational therapy practitioners (OTPs) who directly
supervise occupational therapy assistant (OTA) students and/or occupational therapy (OT)
students during level Il fieldwork, it can easily be applied to the supervision of students during
level | fieldwork and supervision of non-occupational therapy students. It can also be utilized by
other professionals in preparation for and during clinical education supervision.

Content
The SAFECOM includes the following features:

1. FWE competencies in the areas of professional practice, education, supervision, evaluation, and
administration.

2. Likert scale to aid in self-assessment.
3. Comment section to articulate personalized strengths and areas that need improvement.

4. A professional development plan template which can be used to articulate goals, and
record and track a plan of action for professional growth.

Directions

FWEs should determine the relevance of each competency to the role of the OTP in their
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setting. Circle the number on the Likert scale (see below) that correlates with the perceived
level of competence for each item. Some competency statements may not be applicable in
every practice setting and/or state. Refer to state and local guidelines and AOTA resources such
as “Guidelines for Supervision, Roles, and Responsibilities During the Delivery of Occupational
Therapy Services. The comments section can be used to highlight strengths, areas that need
improvements, etc. Once the competencies are assessed it is helpful to prioritize the competency
areas that need improvement. Write objective goals with clear timelines for each of the selected
areas and identify realistic strategies that can be utilized to meet each of the goals.

Likert Scale:
5 = High level of competence: Extensive knowledge, ability, and skill in the identified area.

4 = Moderately high level of competence: Good knowledge, ability, and skill in the identified area.
3 = Average level of competence: Some knowledge, ability, and skill in the identified area.
2 = Low level of competence: Minimal knowledge, ability, and skill in the identified area.

1 = No level of competence: No knowledge, ability, and skill in the identified area.

Occupational therapy practitioners are adept in assessing, planning, and implementing practical and
meaningful continuous quality improvement plans. It is this attribute, plus a desire to support the
growth of future practitioners, that motivates OTPs to seek methods for gaining and maintaining
their competence as FWE. We hope this tool is helpful in guiding fieldwork educators on a journey of
self-appraisal and professional development. It meets the immediate need of defining basic
competencies of fieldwork educators. It is in this spirit that the SAFECOM was drafted and offered as
a means for better serving the needs of individuals and the future of occupational therapy education
and practice.

A copy of the tool can be downloaded at: https://www.aota.org/-
/media/corporate/files/educationcareers/fieldwork/featchartmidterm.pdf
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Committee. Revised in 2009 by the Commission on Education:
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AOTA Recommended Content for a Student Fieldwork Manual

T

Orientation Outline
Assignments
Safety Procedures/Codes
Behavioral Objectives
Week-by-Week Schedule of Responsibilities
Patient Confidentiality Information (Patient Rights)
Guidelines for Documentation:
o Completed samples of all forms
o Acceptable medical abbreviations
o Discharge plan
o Billing
o Dictation Directions, if applicable
The Occupational Therapy Practice Framework: Domain and Process

Additional information that can gradually be added to the student manual

1.

W N

Organizational Chart of the Fieldwork Setting
History of the Fieldwork Setting
Department Information

o Policy and procedures

o Mission statement

o Organizational chart

o Essential job functions

o Dresscode
Regularly Scheduled Meetings:

o Dates\times

o Purpose of meeting
Special Client Related Groups\Programs

o Purpose

o Referral system

o Operation

o Transport
Patient Confidentiality Information (Patient Rights)
Guidelines for Documentation
Responsibilities of:

o Fieldwork educator

o Student

o Fieldwork coordinator (if position exists)
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9. Performance Evaluation
Procedure and guidelines used in the evaluation of
o Student
o Fieldwork Educator
o Fieldwork Experience

Material for your student manual can be gathered from other sources within your facility (e.g.,
employee handbooks, Human Resources Department, etc.) Feel free to call the academic programs
that you have contracts with to get the names of nearby facilities that are similar to your site. Call
those facilities and see if they are willing to share their student manual with you.
Don't feel that you need to have a separate manual for students and fieldwork educators. The
manuals can be the same.

10/2/2000

Fieldwork Educator Resources
AOTA Resources
Official Documents: https://www.aota.org/practice/practice-essentials/aota-official-documents

Fieldwork Management: https://www.aota.org/education/fieldwork

Medicare and OT Students: https://www.aota.org/education/fieldwork/medicare-requirements-
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Inclusive Teaching and Learning
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Stone D., & Heen, S. (2015) Thanks for the feedback: The science and art of receiving feedback well.
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Sullivan, T. M., & Thiessen, A. K. (2015). Occupational Therapy Students’ Perspectives of
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types of incivility in occupational therapy fieldwork. Journal of Occupational Therapy Education, 4(1).
https://doi.org/10.26681/jote.2020.040111

Brown, T., & Norris, C. (2019). Navigating cultural differences between fieldwork educators and
Students [University of North Dakota]. Occupational Therapy Capstones. https://commons.und.edu/ot-

grad/406

Deluliis, E. D., & Saylor, E. (2021). Bridging the Gap: Three Strategies to Optimize Professional
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Mentorship Models
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This description supports 2023 ACOTE Standard C.1.8.
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Occupational Therapy Fieldwork Manual Introduction

The purpose of this manual is to orient relevant stakeholders to the current policies, procedures,
expectations, paperwork and resources associated with experiential learning and fieldwork education
throughout the entry-level graduate occupational therapy (OT) programs at East Carolina University
(ECU) (master’s and doctoral). Stakeholders may include, but are not limited to, occupational therapy
students and faculty, fieldwork coordination team members, clinical placement site coordinators and
educators, and ECU College of Allied Health Sciences administrators. Please read this manual carefully,
and reference it when needed, as its contents govern the successful engagement and completion of
experiential learning and fieldwork education components of both programs.

The Department of Occupational Therapy reserves the right to update and/or revise information,
resources, and guidelines in this manual at any time during the academic year. Changes or additions
will be shared with students when they become effective, and students will be expected to adhere to
all established guidelines. Students will review and acknowledge understanding of the contents of this
manual at the start of each academic year using the student attestation page.

It is important to remember that the Occupational Therapy Graduate Student Handbook is a separate
resource that provides students and stakeholders with information about program expectations and
guidelines; faculty credentials; and important resources. The Student Handbook’s content governs
student enrollment in the entry-level occupational therapy graduate program.

This description supports 2023 ACOTE Standard C.1.2

Experiential Learning Overview

The occupational therapy curriculum at ECU includes a variety of integrated experiential learning
opportunities in the form of both course-related activities (hands-on learning, community engagement
activities, designated labs, student run clinic) and fieldwork-specific educational experiences. These
experiences are designed to provide students with the opportunity to apply the skills and knowledge
learned through classroom lectures, assigned readings, evidence-based research, and classroom
activities while in a clinical or community setting.

Course-integrated Experiential Learning

Students will be exposed to a number of course-integrated experiences throughout the curriculum.
These experiences afford students the opportunity to learn directly from clinical providers and
recipients of service through observation, practical application, and assignment completion. When
these experiences are completed in settings that require a clinical affiliation and/or site-specific
onboarding requirements, the Fieldwork Coordination Team assists faculty in the administrative aspects
of these visits, using many of the same processes outlined below for structured fieldwork education.

Fieldwork Curriculum and Experience
The sequence of the curriculum ensures a comprehensive relationship between didactic preparation
and practical clinical experiences. Students will complete four fieldwork-specific courses that provide
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more extensive immersion into clinical or community-based settings under the supervision of an
assigned fieldwork educator at an affiliate site. The academic fieldwork coordinator (AFWC) will work
with faculty to assure that fieldwork site selection and student assignment to field experiences differ in
population, setting type, and /or practice area to further student development towards entry-level
practice competency.

Fieldwork experiences are an integral aspect of the educational process in both the master’s and
doctoral curriculums. These experiences provide students with the opportunity to explore, develop and
apply skills in the four Themes of our curriculum (1) clinical performance based in occupation, (2)
critical and ethical reasoning processes, (3) engagement in evidence-based practice and scholarship,
and finally (4) development of professionalism and leadership. Fieldwork provides an opportunity for
students to translate learned content into a variety of occupational therapy practice settings.

This description supports 2023 ACOTE Standard C.1.1

Mandatory Engagement Requirements for Students
Meeting Attendance

Students must attend all fieldwork-related meetings, regardless of their association with a scheduled
course. If there is a conflict, the student must work with the academic fieldwork coordinator (AFWC),
prior to the scheduled meeting, to outline an alternate method of obtaining content shared during the
meeting.

Requirement Completion

It is the student’s responsibility to thoroughly read and execute all experiential learning and fieldwork
related requirements. While the fieldwork coordination team is always available to assist students with
program and site-related requirements, it is not their responsibility to complete requirements on the
student’s behalf. There are many processes and resources in place through Canvas and Exxat to help
students navigate expectations and timelines. Students are expected to demonstrate self-initiative in
using the resources provide or request assistance in a timely manner. It is important to note that if
requirements are not submitted as requested, it could at best delay the start of an experience, or at
worst result in the termination of an experience.

Fieldwork Attendance Policy

The student’s schedule is based on the work schedule of the assigned fieldwork educator not the
University schedule. The student is responsible for maintaining the assigned fieldwork schedule
including prompt attendance and adherence to site and program requirements for reporting and
making up absences.
The only acceptable reasons for absence include:

= Unexpected illness/COVID isolation requirements

= Emergency situations

= Necessary medical appointments (ones that cannot be scheduled outside of FW hours)

= Adverse weather events
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In the event of an absence, it is the student’s responsibility to complete the following:
= Notify the fieldwork educator and site coordinator about the cause of the absence.
* Email the fieldwork coordination team at ecuot.fw@ecu.edu.
* Log the absence, and its cause, in Canvas.
= Enter a reason for the missed time in the time log in the weekly supervision form.
= |n certain situations, the student may need to secure and share a physician’s note for the
absence (appointments, illnesses exceeding 2-days in duration).
= A copy of the plan must be provided to the fieldwork coordination team via Canvas.

ECU Missed Time Policy

All missed time must be made-up. Exceptions to this requirement, if allowed by the academic fieldwork

coordinator, will be based on site need/policy.

= For Level | Fieldwork: missed time that puts the student below 30 hours of contact time at the site
will need to be made up. The student will work with the academic fieldwork coordinator and site
coordinator to determine how that will occur.

= For Level Il Fieldwork: regardless of site policy wording, excused absences must comply with the
reasons listed above, and a maximum of three days across the Level Il experience can be approved.
Beyond that, the student will work with the academic fieldwork coordinator and site coordinator to
determine how additional missed time is made-up, regardless of the reason for the absence.

Upon return from absence, students will collaborate with the fieldwork educator and site coordinator

to determine how the absence will be made up.

As a rule, scheduled personal time or vacation time (outside of holiday observance or site closure) is not
allowed during fieldwork. If the student has a rare occurrence where personal time off might be
justifiable, explicit permission must be sought, in writing, through the academic fieldwork coordinator,
as far in advance of the situation as possible. If permission for time off is granted by the academic
fieldwork coordinator or program chair, a formal plan for making up that time must be negotiated and
approved by the program and site in advance.

Management of state/federal holidays are contingent on fieldwork educator schedule and fieldwork
site policy.
= |f the day is a paid holiday for the fieldwork educator, it is not an absence that needs to be made up
by the student.
= |f the holiday is part of the fieldwork educator’s regular work schedule, the student will continue to
follow that schedule.

Failure to comply with any of the regulations outlined above is a serious matter that could impact the
completion of the fieldwork experience and attainment of curriculum requirements. Students are
reminded that compliance with these expectations and processes are an aspect of academic integrity.

Fieldwork Dress Code

Students should review the Guidelines for Professional Dress Code in the OT Graduate Student
Handbook. These guidelines should be adhered to in the absence of specific guidance from the
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fieldwork site. It is the student’s responsibility to ascertain site-specific requirements for each fieldwork
site and wear the appropriate attire. Students should bring their ECU OT name badge and discuss with
the fieldwork site if that or a site-specific badge will be worn. Cleanliness, professionalism, good taste,
and safety are primary considerations. Therapeutic use of self includes professional presentation to
clients in manner, dress, and appearance.

Fieldwork Assignments

Students are responsible for completing assignments as outlined in Exxat, various Canvas course
modules (Developmental Fieldwork OCCT 7777 and FW specific course modules), course syllabi, and
their assigned fieldwork site.

Students should expect that they will need to dedicate time outside of their scheduled fieldwork hours
to complete assignments, look up evidence-based practice information, prepare interventions, etc.
Depending on the fieldwork site, these may be very time-consuming demands.

Recommendations Regarding Paid Work or Volunteer Hours During Level Il Fieldwork

Due to the demands of fieldwork and its importance in completion of program requirements for
graduation, we strongly recommend that students NOT engage in work outside of this fieldwork
experience. Attempting to split time, energy and focus during this final critical stage of the OT
curriculum can significantly impede a student’s ability to meet the expectations and standards of the
site and could even result in a failing score on the AOTA Fieldwork Performance Evaluation (FWPE).
**Students need to consider that failing a fieldwork course means dismissal from the program.

HIPAA and Confidentiality

Students must obtain site permission to take any client-based paperwork from the fieldwork facility.
Guidelines of HIPAA and confidentiality must be followed if any paperwork is taken offsite for any
reason (e.g., use the individual’s initials rather than name and delete all other identifying information
such as social security number, patient ID #, etc.) or when sharing fieldwork related experiences in
answering questions in Canvas for assigned discussion boards.
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Criteria for Student Participation in all Experiential Learning Opportunities

The following are required for participation in any experiential learning opportunity completed at a
clinical or community-based affiliate site.

Fieldwork Platform Requirements

Enrollment in all required platforms, including those used by ECU and its clinical affiliates, for the
completion and verification of experiential learning requirements (known as “onboarding”). Students
are fully responsible for any/all costs associated with required platforms. Students are fully responsible
for continually monitoring and updating requirements in all platforms. Submission of accurate
information to these systems is a mandatory requirement. While the fieldwork coordination team will
provide guidance and oversight in the use of assigned platformes, it is the student’s responsibility to
thoroughly read and execute all site-related requirements for onboarding. If a site requires specific
documentation be completed by the educational program, the student is responsible for providing the
Fieldwork Coordination Team with those materials and coordinating their completion.

Fieldwork Platform Overview

As part of student orientation and throughout the first semester, students should become familiar with
the resources available in the EXXAT Prism Fieldwork Database and Canvas OCCT 7777 Developmental
Fieldwork Module. These platforms contain a vast amount of information regarding the fieldwork
process (in general) and fieldwork sites and placements (in particular). The Canvas OCCT 7777
Developmental Fieldwork Module is “non-curricular” course which means that students have access to
this platform throughout the entire program. Many routine questions can be answered using the
resources provided in this course module.

Platform Estimated Costs
It is important that students understand that they will be required to purchase several data repository
systems for use in preparing for and completing experiential learning requirements while in the
master’s and doctoral programs at ECU. The approximate cost of the combined systems can be found
on the ECU OT Program Website. Many of these costs are incurred during the first semester of the
program, but clinical affiliate platform costs may occur in conjunction with fieldwork assignments.
Current Systems used by the OT program: EXXAT Prism, CastleBranch
Current systems in use by clinical affiliate sites: Rotation Manager, My Clinical Exchange.
*Students will be required to upload and/or complete compliance requirements in these site-specific
platforms as indicated by the site (in addition to processes outlined below for Canvas/Exxat).

Platform Specifics
Exxat Prism Contains

=  Fieldwork Clinical Sites: informational overview of ECU’s most frequently used clinical and
community-based affiliate sites. Materials stored in association with sites include:
= Site-provided information: AOTA data forms, site-specific objectives, student learning objective
acknowledgements, onboarding requirements, contracts, personnel information
= Student-provided information: Student Evaluation of Fieldwork Experience (SEFWE), Level | Site
Evaluation.
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= Sijte-specific onboarding requirements: these are being continually built into the system during
each semester as clinical sites provide onboarding guidance. When available, students’
complete requirements within EXXAT during the onboarding process for experiential learning or
fieldwork. *Some of the onboarding process is also managed through Canvas.

Interactive Affiliation map: can be used to search affiliations by site name, location, setting type, or

practice area.

Student preferences: students are able to view, rank and submit a wish list for Level | and Level Il

FW rotations during their first and third semesters in the program.

Student Demographic Information: students enter demographic information for use in assigning

FW placements and sharing with FW sites.

Compliance documentation: students upload all programmatic and onboarding requirements for

review by the fieldwork coordination team. Secure sharing of specified requirements with sites can

be completed by the fieldwork coordination team or student from this section via the share profile

function.

Learning Activities: students are assigned required activities during both Level | and Level Il

fieldwork courses for completion in Exxat. These may include, but are not limited to,

professionalism inventories and goals; fieldwork supervisory forms and timesheets; and student

performance/site experience evaluations.

Canvas - OCCT 7777 Developmental Fieldwork Module contains:

General Forms, Annual Training, and projected Fieldwork Rotation dates: frequently used forms
and training process are accessible. Area Health Education Center (AHEC) housing information is
provided for student use. Projected rotation periods for all current cohorts are listed.

Platform Overviews: general information about programmatic and clinical platforms being used for
experiential learning and fieldwork.

FW Site Video Tour module: student-developed videos of placement sites that have been used in
the last few years.

FW Overview Instruction by Cohort: the fieldwork coordination team schedules instructional
classes throughout the first and second semester to help orient students to all fieldwork-related
processes, requirements, and data repositories. Class recordings of these session are made
available to students in this module.

FW Selection Process: general overview of OT practice setting descriptions (supplemental to what is
learned in courses); clinical prerequisite information; and student-led Fieldwork Panel Presentations
that are hosted annually to answer questions regarding fieldwork sites, settings, populations, and
expectations.

Onboarding assignments: students complete onboarding assignments in this module to streamline
accessibility, review, and retrieval of information across the fieldwork continuum.

Professional Requirements

The development of professional behaviors is a cornerstone of the educational experience within the
OT graduate programs. While ethics and academic integrity are readily recognized as expected
professional behaviors, professionalism is conceptualized by the faculty as an expanded, holistic
endeavor tied to the development of skills and competencies essential to the safe and effective
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delivery of occupational therapy services. OT graduate students are expected to develop behaviors and
habits expected of a professional occupational therapist and demonstrate them in experiential learning
environments (course-based and fieldwork-related).

To achieve this, student behavior must meet educational, professional, and ethical standards
throughout the duration of the program. As aspiring occupational therapy professionals, students are
required to abide by and uphold the American Occupational Therapy Association (AOTA) Code of Ethics.
During fieldwork experiences, students work under the professional license of the practicing therapist.
Therefore, they must understand and abide by state licensure regulations and guidelines as well.

Students must ensure they are able to continually meet the Essential Functions and Technical Standards
set by the OT graduate program. Any changes in status that would (1) endanger the health, safety, or
well-being of clients, clinical staff, fellow students, faculty, or the student themselves, or (2) require
consideration for establishment of reasonable accommodations for fieldwork engagement, must be
reported to the academic fieldwork coordinator, program chair, and appropriate program director
immediately. Student must review the Essential Functions and Technical Standards (found in the OT
Graduate Student Handbook) and sign the attestation form indicating their ability to meet program
expectations either with, or without, reasonable accommodations. If a student identifies the need for
accommodation(s), they must follow the process outlined in the Guidelines for Student
Accommodations section below to discuss needs with ECU Disability Support Services.

Students must ensure satisfactory compliance with the Department of Occupational Therapy’s
Academic Guidelines and Procedures outlined in the ECU OT Graduate Student Handbook.

Guidelines for Student Accommodations
Change in Status and ADA Accommodation

If a student identifies the need for reasonable accommodation(s) during fieldwork experiences they
must submit a formal request through Disability Support Services (https://dss.ecu.edu/) and the
request must be approved for the accommodation request to be valid. Personal disclosure of special
needs or preferences is not sufficient for accommodations to be established at a fieldwork site.
Students must follow ECU’s University Policy regarding the Americans with Disabilities Act (ADA) if
reasonable accommodations are needed during Level | or Level |l fieldwork experiences.

It is important to recognize that fieldwork accommodations often differ from academic
accommodations due to setting demands and performance expectations in the practice environment. It
is essential that the student collaborates with the academic fieldwork coordinator, and faculty as
needed, to consider what challenges they may face during their assigned experiential learning and/or
fieldwork experience. Since experiential learning and fieldwork requirements vary throughout the OT
graduate programs, students are required to renew their accommodation letter with Disability Support
Services each semester and upload a copy to the Compliance section of Exxat.

For the academic fieldwork coordinator to initiate discussion of student needs with assigned fieldwork
placement sites, written approval must be given by the student. This can be accomplished using the OT
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departments FERPA release form. Signing this form is voluntary process. If signed, the release allows
the academic fieldwork coordinator to initiate contact with a fieldwork site to determine if the
accommodation(s) outlined in the letter from DSS can be supported by the site/educator during the
fieldwork experience. If not signed, students do have the option to send their accommodation
information directly to the site and discuss if the accommodation(s) outlined in the letter from DSS can
be supported by the site/educator.

It is important to know that disclosure of accommodation needs cannot occur prior to placement
assignment or acceptance by the site. This is based on ADA regulations. It is also at the site’s discretion
as to whether the requested accommodation(s) can be supported. If a site indicates that they are not
able to support some/all of the requested accommodation(s), there are two options: (1) the student
can decide to proceed with the placement with limited or no accommodations (as indicated by the site)
or (2) the student can forfeit the placement and request that the academic fieldwork coordinator works
to secure a new fieldwork site in as timely a manner as possible. It is important for students to
understand that securing fieldwork sites, especially for Level Il placements, can be difficult. Finding
replacement sites, within time constraints, can result in change(s) to setting type, location, supervision
approach, and even start/end dates.

Timely contemplation and action to address the need for accommodation(s) is very important. As
outlined above, it is the student’s responsibility to work with the academic fieldwork coordinator and
Disability Support Services specialist to properly identify and manage accommodation needs according
to appropriate guidelines when the need first arises. The process for establishing accommodations can
be lengthy. Documentation to support the accommodation request often needs to be obtained from a
healthcare provider which can take time. While we understand that there are times that new needs
arise during Level Il fieldwork, accommodations granted while fieldwork is underway are not
retroactive in nature and still at the site’s discretion to approve.

University Policy states

“East Carolina University seeks to comply fully with the Americans with Disabilities Act (ADA). Students
requesting accommodations based on a covered disability must go to the Department for Disability
Support Services, located in 138 Slay Building, to verify the disability before any accommodations can
occur.” The telephone number is 252-737-1016; https://accessibility.ecu.edu/students/

ECU seeks to comply fully with the Americans with Disabilities Act. Reasonable accommodations will be
made for students with verifiable disabilities. In order to take advantage of available accommodations,
students must be registered with the Department for Disability Support Services located in Slay 138,
252-737-1016, Fax: 252-737-1025, E-mail dssdept@ecu.edu.

Compliance Requirements
Mandatory Requirements

The following must be kept current in accordance with all established timelines and dues dates in Exxat.
®= |Immunization records
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=  Criminal Background Check (CBC) clearance

=  Drug Screening (DS) clearance

= Proof of health insurance coverage

= Proof of current CPR certification (only American Heart Association is accepted)

= Proof of ECU Health Insurance Portability and Accountability Act (HIPAA) training

= Proof of ECU Infectious Disease training (Blood Borne Pathogen, etc...)

=  Proof of Core Orientation training (NC Consortium of Clinical Education & Practice)

= Proof of site-specific requirement completion

» ECU Fieldwork Education Manual (signed attestation form)

= ECU Student Handbook (signed attestation form)

= ECU OT Program Essential Functions & Technical Standards (signed attestation form in Student
Handbook)

= ECU Curriculum requirements (pre-requisite course completion)

= ECU Disability Support Services Accommodation Letters (link to expanded information)

Criminal Charges and/or Convictions Before and During the Program

It is critical that students understand their current and/or history of criminal charges and/or convictions
can impact the process of becoming an occupational therapist. Criminal charges and/or convictions
may limit a student’s ability to participate in required off-site activities for academic courses and
research processes, or fieldwork placements. Criminal charges and convictions may not be accepted at
these locations depending on the nature of the offense, clinical sites’ policies, and/or our department’s
ethical decisions. In addition, criminal charges and convictions may prevent a graduate from taking the
National Board for Certification in Occupational Therapy exam and/or obtaining state licensure.

Students with a criminal history may inquire with the program chair to determine how criminal charges
and convictions may influence their ability to complete the program. Those students may also inquire
with the National Board for Certification in Occupational Therapy and the North Carolina Board of
Occupational Therapy (or other appropriate state occupational therapy licensure board) to determine
the impact of their criminal charges and convictions on their ability to take the exam and become
certified and licensed as an occupational therapist. It is the responsibility of the student to report the
following to the program chair:

1. Acriminal history that the student has prior to applying to the program must be reported on the
program application AND reported to the program chair, and shared with the fieldwork
coordination team, within 2 days of beginning class.

2. If any criminal charge or conviction occurs between time of application and the first day of class,
this must be reported to the program chair, and shared with the fieldwork coordination team,
within 2 days of beginning class.

3. If at any time during the program a student has a new criminal charge, conviction, or any other
reason a flag would appear on a criminal background check (CBC), the student must report it to
the program chair, and share it with the fieldwork coordination team, within 5 days of occurrence
to determine how it will impact the student’s participation in experiential learning aspects of the
program.


https://ot.ecu.edu/resources/
https://ot.ecu.edu/resources/
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A student participating in aspects of the program with a criminal history that is unreported can be a
violation of the particular site and can damage or eliminate the department’s relationship with the site.
A lack of report of the information above can be seen as an ethical violation and can result in removal
from the programs.

Drug Screening and Criminal Background Check Policy

All students will complete a criminal background check (CBC) and drug screen (DS) in the first semester

of the program. Costs associated with ordering a CBC or DS are the responsibility of the student, this

includes the cost of reordering if required at any time throughout the program. Common reasons for

renewal include:

= |ndividual sites may request a new DS or CBC within a set timeframe for onboarding purposes.

= Individual sites may request a new DS or CBC if the student has a leave of absence during the
program.

= Program or individual sites may request a new DS or CBC if there is a concern that warrants further
investigation.

= Student’s initial results were inconclusive (dilute negative reading for DS) or flagged (CBC or DS).

The student, the fieldwork coordination team, and the College of Allied Health Science (CAHS)s privacy
officer can see the completion status of the background check or drug screening via CastleBranch.
While the fieldwork coordination team can see that results are negative or flagged, it is important to
note that they do not directly review the results of any criminal background checks or drug screenings
unless authorized to do so by the student or the CAHS privacy officer. The fieldwork coordination team
is also not authorized to send results of these screenings to the sites directly, only the student or
privacy officer (with student’s consent to release) can fulfill this requirement.

If a student’s background check or drug screen are flagged by CastleBranch, the student must contact
the fieldwork coordination team to navigate next steps. A general policy overview is provided below
and more detailed instructions regarding paperwork management is accessible in the Compliance
section of Exxat. The decision regarding approval to complete any experiential learning (course-based
or fieldwork-related) is at the discretion of the clinical or community-based site where the experience
will take place.

Ultimately, it is the student’s responsibility to ensure that they have clearance to attend any assigned
experiential learning opportunity provided during their OT graduate program (MSOT/OTD). Therefore,
it is imperative that any student who has a flagged background check or drug screen track this process
to its completion for each assigned experiential learning opportunity.

Tips for the day of screening

It is important to be properly prepared for your drug screening appointment. The following is
recommended: eat a good meal two to four hours prior to the appointment and limit your fluid intake
to 12 ounces of fluid, one hour prior to the screening. If you are someone who normally consumes
large amounts of fluid during the day, it is important to moderate your fluid intake on the day of your
screening and void (urinate) one to two times prior to the appointment to rid the body of excess fluid.
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The body is constantly producing urine, so it should not take long to produce a good specimen under
the conditions detailed above.

Flagged Criminal Background Check

A flagged Criminal Background Check is one that comes back with an indication that there is an item in
need of review. Some flagged items can be automatically cleared by the ECU privacy officer upon
receipt of the report through CastleBranch (ex. minor traffic violation). Other more serious violates will
require review by an ECU legal representative and site designated representative for experiential
learning opportunities (course-based or fieldwork-related). Examples of flaggable issues include, but are
not limited to, citations for underage drinking, illegal activities that were not prosecuted criminally but
resulted in community service (shoplifting), felony level speeding, DUI/DWI, offenses with convictions,
and others. It is important to note that items on the CBC stay there for 7-10 years. Students have
reported to us offenses that they were told were “expunged from the record” by their legal counsel, but
they often still showed up as a flag on the CBC. Regardless, if an issue is found during the search it will
need to be addressed following the process below.

General process overview:

Upon notification of a flagged criminal background check, the student will reach out to the fieldwork
coordination team and review the instructions in the Compliance section of Exxat. The student will
work with the fieldwork coordination team, and faculty as needed, to identify sites where the results
will need to be sent. The student will provide this site information to the privacy officer, using the
College of Allied Health and Science - Release of Information template accessible in Exxat. Once
received, the CAHS privacy officer will forward it to the site’s designated representative for review.

Students are allowed to provide the CAHS privacy officer with a letter of explanation to be sent along
with the background report for consideration during the review process. The privacy officer monitors
this process and will forward any requests for additional information, or decisions made by the site, to
the student and the fieldwork coordination team. Students will comply with requests or upload a copy
of the decision response to the Flagged CBC/DS - ECU Release of Information Consent area in Exxat.

If approved, the student is cleared to proceed as planned; if not approved, the student must set-up a
meeting with the academic fieldwork coordinator to discuss next steps. If the fieldwork coordination
team was not included on the notification, the student must forward the email to ecuot.fw@ecu.edu,
in addition to uploading the decision in Exxat.

It is critical that students do not wait until the last minute to initiate or verify completion of this process
as it may negate their ability to complete course related requirements or fieldwork experiences. The
academic fieldwork coordinator may not be able to locate a replacement site in time for the fieldwork
experience, or there may not be a reasonable alternative for delivery of course information that is
provided during planned experiential learning visits. If these situations arise, it could result in a
reduction in course grade or the inability to complete program requirements necessary to continue in
the program.


mailto:ecuot.fw@ecu.edu
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This process will need to be revisited every semester the student is in the program to ensure all
experiential learning sites learning (course-based or fieldwork-related) are provided the opportunity to
review the flagged background check. Once a site clears a student, that decision remains valid for the
duration of the program and additional requests for clearance are not required, unless there is a new
event during the student’s enrollment or the site changes their onboarding process.

Flagged Drug Screen

A flagged drug screen includes either a positive result or a dilute negative result. Neither of these
outcomes are considered passing and will prevent students from engaging in experiential learning.
Additional steps are required for these two outcomes. Upon notification of a flagged drug screen, the
student will reach out to the fieldwork coordination team and review the instructions in the
Compliance section of EXXAT.

Initial Testing Positive Result

The academic fieldwork coordinator will reach out to the College of Allied Health Sciences (CAHS)
privacy officer for further guidance. The program chair and appropriate program director will be
notified for their awareness. Based on the findings shared in the report, the privacy officer may contact
the student to schedule a second screening, or to notify the student of next steps in keeping with
university guidance.

If provided the option to complete a second screening, the student will be responsible for completing
this process within two days of notification, and only one retest opportunity will be allowed during the
program. Failure to screen again in the allotted timeframe will be treated as a second positive test
result and the student will need to make an appointment to meet with the academic fieldwork
coordinator, program chair, and appropriate program director.

Initial Testing Dilute Negative (Specific Gravity Urine) Result

A dilute negative (or specific gravity) test result is due to dilution of the urine specimen provide for the
drug screen. This can occur intentionally through adulteration (water added to the specimen) or
through intentional over-hydration (common method used by drug users to flush something from the
system/hide drug use). This result can also occur unintentionally through over-hydration (when the
donor is worried about being able to produce a sample for testing). Regardless of the reason for the
result, the student will be required to retest within 2 days of receiving this result, and only one retest
opportunity will be allowed for this result. Failure to screen again in the allotted timeframe will be
treated as a second failed test result and the student will need to make an appointment to meet with
the academic fieldwork coordinator, program chair, and appropriate program director.

Retest Ordering

To set-up a new screening, the student will access the CastleBranch portal to place the new order and
will go to LabCorp to complete the test requirements. https://portal.castlebranch.com/EP48
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Retest Negative Result

If the retest for either circumstance above is negative, the student will work with the fieldwork
coordination team, and faculty as needed, to identify sites where the results will need to be sent. The
student will provide this site information to the privacy officer, using the College of Allied Health and
Science - Release of Information template accessible in Exxat. Once received, the CAHS privacy officer
can forward the report to the site’s designated representative for full review.

Students are allowed to provide the CAHS privacy officer with a letter of explanation to be sent along
with the drug screening results for consideration during the review process. Sites may require
additional information from the testing site (more detailed lab results) or additional information from
the student (lists of medications/copy of prescriptions) to make a final determination.

The privacy officer monitors this process and will forward any requests for additional information, or
decisions made by the site to the student and the fieldwork coordination team. Students will comply
with requests or upload a copy of the decision response to the Flagged CBC/DS - ECU Release of
Information Consent area in Exxat. If approved, the student is cleared to proceed as planned; if not
approved, the student must set-up a meeting with the academic fieldwork coordinator to discuss next
steps. If the fieldwork coordination team was not included on the notification, the student must ensure
a copy of the request for information/decision is forwarded to ecuot.fw@ecu.edu, in addition to
uploading in EXXAT.

It is critical that students do not wait until the last minute to initiate or verify completion of this process
as it may negate their ability to complete course related requirements or fieldwork rotations, The
academic fieldwork coordinator may not be able to locate a replacement site in time for the fieldwork
experience, or there may not be a reasonable alternative for delivery of course information that is
provided during planned experiential learning visits. If these situations arise, it could result in a
reduction in course grade or the inability to complete program requirements necessary to continue in
the program.

This process will need to be revisited every semester the student is in the program to ensure all
experiential learning sites learning (course-based or fieldwork-related) are provided the opportunity to
review the flagged drug screen. Once a site clears a student, that decision remains valid, for that site,
for the duration of the program and additional requests for clearance are not required, unless
something new occurs while the student is enrolled in the program or the site changes their
onboarding process.

Retest Positive Result

If the second test is positive or dilute negative again, the student must make an appointment within
two days to meet with the Academic Fieldwork Coordinator and Department Chair.
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Level | Fieldwork Overview

Level | Fieldwork experiences are designed to aid the student in developing a basic comfort level with
understanding of the needs of occupational therapy service recipients through the observation of and
participation in selected aspects of the occupational therapy process. Level | fieldwork also provides
students with opportunities to apply theory to practice; add to their technical skill repertoire; apply
their clinical knowledge; observe and research the use evidence-based approaches to care; and
demonstrate appropriate interprofessional, ethical, and professional behavior. These experiences will
take place in settings primarily throughout North Carolina. Level | experience is designed and
implemented following Accreditation Council for Occupational Therapy Education (ACOTE®) Standards.

Each student will participate in two distinct Level | fieldwork courses embedded within the second
(Level IA) and third (Level IB) semesters of the ECU OT program that correlate with the didactic
coursework. Each course is comprised of a Level | Fieldwork experience; scheduled seminars that
address fieldwork onboarding and professional development; and coursework that facilitates
integration and dissemination of knowledge gleaned during the fieldwork experience. Students must
successfully complete Level | fieldwork courses to progress to Level Il Fieldwork; no part of Level |
fieldwork can be substituted for any part of Level Il fieldwork.

Level IA placements occur at a variety of locations in traditional or non-traditional settings that
serve a range of clients across the age continuum. A concerted effort is made to keep the setting
and population of this experience different from the student’s Level Il placements to maximize the
diversity of exposure to the practice of OT.

Level IB placements are in settings where the role of the qualified supervisor is in addressing
mental health, behavioral health, or psychosocial aspects of client performance to support their
engagement in occupations. Due to constraints with securing face-to-face clinical experiences with
this focus for all students, the instructional method for this placement may include virtual
environments, simulated experiences, standardized patients, faculty practice, and/or faculty-led
site visits. A wide- range of Student-to-fieldwork educator ratios are acceptable for this
experience.

While the instructional method may vary between the Level | experiences, both are designed to be
comparable in rigor (duration, learning objectives, assignments, and outcome measures) for all
students. A wide- range of Student-to-fieldwork educator ratios are acceptable for these experiences,
if the ratio reported is outside of program expectations for a Level | experience (based-on setting type),
the fieldwork coordination team will reach out to the site coordinator and/or primary fieldwork
educator to ensure that the ratio allows for protection of consumers, opportunities for appropriate
role modeling of occupational therapy practice, and the ability to conduct adequate assessment of
student progress in achieving stated fieldwork objectives.

During Level | experience, we encourage fieldwork educators to integrate students as active
participants within the setting. Hands on learning promotes growth in their ability to understand how
individual client needs and environmental contexts guide treatment planning, implementation, and
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evaluation. It encourages students to use their knowledge of occupation, occupation analysis, and the
occupational therapy process. It helps the student utilize therapeutic use of self in communicating and
engaging with the client to achieve therapeutic outcomes. It opens the opportunity to discuss how
theoretical/scientific principles and the techniques of OT evaluation, remediation, compensation, and
education are used to assist recipients of care in enhancing their occupational performance. It provides
tangible insight into the balance needed between technical skills, interprofessional capacities,
theoretical knowledge, and a commitment to scientific inquiry.

A wide range of qualified supervisors may fulfill the role of being a Level | fieldwork educator. Examples
of these roles include, but are not limited to, currently licensed, or otherwise regulated occupational
therapists and occupational therapy assistants, psychologists, physician, assistants, teachers, social
workers, physicians, speech-language pathologists, nurses, and physical therapists. For Level

| educators who hold a license in their professional specialty, there is no minimum experience
requirement.

Individuals who agree to serve as a Level | educator are sent the FWI — ECU Program Design and
Student Learning Objective (SLO) packet for review, completion, and signature. Packet return, prior to
the beginning of the Level | experience, is required, and supports compliance with the following ACOTE
requirements:
= |t documents agreement on fieldwork student learning objectives prior to the start of the
experience. C.1.3.
= |t determines if the fieldwork educator has a primary focus on addressing mental health,
behavioral health, or psychosocial aspects of client performance to support their engagement
in occupations. C.1.6.
= |t provides the academic program with the student-to-fieldwork educator ratio for the
experience. C.1.7.
= |t provides fieldwork educators with access to resources that support the enhancement of
supervision and the ability to share specific needs with us. C.1.8.
= |tisanimportant component in the fieldwork educator-program communication continuum
during Level | fieldwork. C.1.9.
= |t ensures fieldwork educators are informed of the curriculum and fieldwork program design
and affirm their ability to support the fieldwork experience. C.1.10.

This description supports 2018 ACOTE Standards
This description supports 2023 ACOTE Standards C.1.1.; C.1.3.; C.1.6.; C.1.7.; C.1.8.; C.1.9.; C.1.10.; C.1.11.

Level | Fieldwork Courses, Relationship to the Curriculum Design, and Objectives

Fieldwork Courses

OCCT 6801 - Fieldwork IA
Course Description
Examination of the roles of occupational therapists in a variety of settings with a focus on
evaluation, treatment planning skills, exploration, and development of creative applications of
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therapeutic occupation. The study of foundational principles and characteristics of professionalism
and ethical practice as they relate to clinical practice environments.

Relationship to the Curriculum Design
OCCT 6801 is offered in the second semester and a part of the Fieldwork of the program. OCCT6801
is built on the requisite knowledge, essential habits, types of clinical reasoning, and roles and
responsibilities of the occupational therapists learned from the Foundation Core; understanding
clinical conditions and their implications, appropriate use of assessments, and intervention planning
and implementation, advanced reasoning, therapeutic use of self, adapting and grading of
interventions, and recognizing the impact of the context and environment learned from the
Practice Core in the second semester; foundations of evidence-based practice and understanding of
the research process and common methodologies learned from the Research Core. OCCT 6801
addresses the relevant Goals and Objectives of three curricular themes: Theme 1 — Clinical
Performance based in Occupation, Theme 2 — Critical and Ethical Reasoning, and Theme 4 —
Professionalism and Leadership.

This description supports 2023 ACOTE Standards C.1.1.

OCCT 6802 - Fieldwork IB
Course Description
Examination of the roles of occupational therapists in settings which focus on behavioral health,
psychological, or social factors in relation to human occupation. Evaluation, treatment planning
skills, exploration, and development of creative applications of therapeutic occupation. The study of
foundational principles and characteristics of professionalism and ongoing professional
development through competency-based goal setting.

Relationship to the Curriculum Design
OCCT 6802 is offered in the third semester and a part of the Fieldwork of the program. OCCT6802 is
built on the clinical skills and abilities concurrent with the Practice Core, own ethical and
professional lens in reflective habits, understanding of professionalism and ethics, management of
uncertainty, self-reflection, and feedback integration learned from the Fieldwork; requisite
knowledge, essential habits, types of clinical reasoning, and roles and responsibilities of the
occupational therapists learned from the Foundation Core; understanding clinical conditions and
their implications, appropriate use of assessments, and intervention planning and implementation,
advanced reasoning, therapeutic use of self, adapting and grading of interventions, and recognizing
the impact of the context and environment learned from the Practice Core; foundations of
evidence-based practice, understanding of the research process and common methodologies, and
research activity engagement learned from the Research Core. OCCT 6802 addresses the relevant
Goals and Objectives of three curricular themes: Theme 1 — Clinical Performance based in
Occupation, Theme 2 — Critical and Ethical Reasoning, and Theme 4 — Professionalism and
Leadership.

This description supports 2023 ACOTE Standards C.1.1.; C.1.6
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Level | Fieldwork Student Learning Objectives (Level IA and IB)
Upon completion of the course, the student will be able to:

1.
2.

Participate in directed observation.

Observe, discuss, participate, and/or plan selected aspects of the occupational therapy process,
as determined by the supervising qualified professional (which can include profession types
outside of OT). This can include: completion of the occupational profile, administration of
screenings/assessments, intervention planning, intervention implementation, discharge
planning/recommendations, and/or documentation of services.

Demonstrate the ability to identify the global psychosocial needs of clients and discuss with the
fieldwork educator (fieldwork educator) how to address those needs in a client-centered way
that addresses occupational performance.

Demonstrate adherence to AOTA’s Occupational Therapy Code of Ethics in a Level | fieldwork
experience.

Demonstrate adherence to safety regulations and use of sound judgment to ensure safety in a
Level | fieldwork experience.

Observe and discuss use of clinical reasoning and reflective practice can be used to understand,
analyze, and develop professional skills needed as an occupational therapist.

Demonstrate professionalism and emerging competence in this area as it relates to supervised
performance during fieldwork experiences.

Receive evaluation of demonstrated clinical and professional performance in a Level | fieldwork
experience.

In discussion with fieldwork educator and/or assigned coursework, identify the various domains
of occupational therapy evident during the Level | experience, and how these inform care for
the client.

10. In classroom setting, critically discuss the OT process experienced within the assigned setting.

This description supports 2023 ACOTE Standards C.1.3

Level | Fieldwork Engagement Recommendations

Students are actively learning how to apply models of practice and frames of references, complete
assessments and interventions for pediatric and adult populations, and complete proper
documentation. Exposure to experiential learning within the curriculum provides them with
opportunities to apply clinical reasoning and evidence-based approaches to care when working with
patients in our College of Allied Health Sciences (CAHS) interprofessional, student run clinic. We ask
that students be encouraged to collaborate and actively engage in the fieldwork setting to the greatest
extend possible, not just observe. We hope over the course of the fieldwork experience students will
participate in many, if not all the activities listed below:
e Participate in selected components of at least one client evaluation; have student discuss and/or
practice documenting the results of the screening/assessment to receive feedback.
e Discuss goal writing; have student attempt to develop or update goal(s), as appropriate.
e Assist with transfers and mobility of clients; have students identify and implement safety
precautions and proper body mechanics (if applicable to the setting/delivery method).
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e Discuss (or develop) and implement at least a portion of an intervention session (individual or
group).

e Write a progress/intervention documentation note for at least one session in acceptable
professional report format to receive feedback.

e Participate in service planning meetings or other opportunities presented at the site.

e Demonstrate professionalism, as expected of an occupational therapist, within the setting.

*We understand and respect that there may be limitations to what students can actively engage in
during this Level | fieldwork experience based on the practice setting, client population, and method of
fieldwork delivery.

Level I Fieldwork Evaluation Processes (Level IA and Level IB)
Evaluation of Student Performance during Level | Fieldwork Experience

Since Level | fieldwork is positioned within the curriculum to support the translation of requisite
knowledge and skills learned within the classroom to the practice environment, evaluation of student
performance focuses on initial demonstration of competency expectations that will be required for
successful completion of Level Il fieldwork. The AOTA Level | Fieldwork Competency Evaluation for OT
Students, which is designed to complement performance expectations of the AOTA Level Il Fieldwork
Performance Evaluation for the OT Student, is used by the fiel[dwork educator to evaluate student
performance. Performance components assessed include fundamentals of practice, foundations of
occupational therapy, professional behavior, screening and evaluation, and intervention. The evaluation
form has been converted into a multi-user form in Exxat. Students complete the demographic section
and move the form forward to the fieldwork educator at the start of the Level | experience. The
fieldwork educator will receive an email that provides them with a unique link to complete the
evaluation. Educators are asked to set aside time on the student’s final day to meet with the student to
review the evaluation ratings. Once finalized, the educator submits the form and the academic
fieldwork coordinator can then review the evaluation in Exxat and provide a grade in Canvas. The
academic fieldwork coordinator will conduct individual conferences with students, site coordinators,
and/or fieldwork educators on an as needed basis if clarification or additional information is needed. A
copy of this evaluation is stored in Exxat, it is accessible to the student and program.

This description supports 2023 ACOTE Standards C.1.1.; C.1.6.; C.1.9; C.1.11.

Student Evaluation of Fieldwork Experience

Students complete the ECU FWI Site Evaluation Form which provides information to a variety of
audiences, the site, the educator, the academic fieldwork coordinator, and future students. Information
collected details setting type and pace, supervision ratio, and ratings on supervision and experience
outcomes. Students are asked to provide an overview of their experience in relation to direct
observation/hands-on experience; interventions observed/implemented; assessments
observed/implemented; and site-specific assignments completed. Additionally, input to assist future
students with preparing to meet Level | practice and professional expectations at this site, and
feedback to the site for any recommendations to enhance student learning are captured in this
evaluation. Information gathered in this evaluation supports program assessment of student learning
objective fulfillment and is accessible within Exxat as a resource for students to use during the
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fieldwork selection process. Fieldwork educator receives a unique link from Exxat that allows them to
review, sign, and download a copy of the form. The academic fieldwork coordinator will conduct
individual conferences with students, site coordinators, and/or fieldwork educator on an as needed
basis if clarification or additional information is needed.

This description supports 2023 ACOTE Standards C.1.2.; C.1.6.; C.1.7.; C.1.8.

Level | Fieldwork Course Grading Guidelines

Overall course grade is based on quality and completion of onboarding requirements; performance on
course assignment(s), discussions, and presentations; competency rating for Level | fieldwork
experience, student adherence to professional behavior expectations; and classroom attendance and
participation (details are outlined in each course syllabus).

Students must receive a grade of “C” or better to pass this course. A report of unsafe behavior, ethical
concerns, or a failure to complete the fieldwork experience expectations can result in failure of the
course. Guidelines governing grade requirements, assignment of incomplete grades, student grade
appeals, course/program withdrawals, and student grievances are accessible in the ECU OT Graduate
Student Handbook.
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Level Il Fieldwork Overview

Aligning with the transformative learning theory, the ultimate culmination of all skills developed
throughout the didactic coursework is demonstrated in the two-Level Il Fieldwork experiences which
follow our didactic coursework. Level Il fieldwork is designed to provide students with extended
practice opportunities for skill exploration, technique refinement, advanced knowledge acquisition, and
critical thinking experiences pertinent to the provision of occupational therapy services. These
opportunities provide students with in-depth experiences in integrating theory and practice while
developing the entry-level skills needed to deliver occupational therapy services safely and effectively.
Fieldwork is also fundamental to the development and execution of the professional behavior skills and
interprofessional collaboration capabilities needed for interaction with a variety of stakeholders, across
the healthcare continuum. In addition to applying the occupational therapy process with consumers,
students can begin acting as change agents and exploring roles in research, administration, advocacy,
and management of occupational therapy services while at each fieldwork site. These experiences will
take place in settings primarily throughout North Carolina.

Since the primary aim of Level Il fieldwork is to provide students with the opportunity to practice and
master skills necessary to function as competent generalist entry-level occupational therapists, the
occupational therapy faculty agree that it is critical for the student to have completed all preparatory
coursework prior Level Il fieldwork. Students must be in strong academic standing as evidenced by
having (1) a minimum GPA of 3.00 and (2) completed all coursework with no more than two “C’s”
earned during the program. The only exception to these requirements is faculty and Department Chair
approval for program continuation following student petition. Details can be found in the ECU OT
Graduate Student Handbook. Any student who has completed coursework on a part-time basis or who,
for any reason, have not completed courses in the typical sequence of the master’s or doctoral program
curriculum, will submit verification of courses completed and a schedule for completion of remaining
fieldwork prerequisites to the academic fieldwork coordinator prior to the confirmation of Level I
fieldwork placements.

Level Il fieldwork experience is designed and implemented following Accreditation Council for
Occupational Therapy Education (ACOTE®) Standards which require a minimum of 24 weeks’ full-time
Level Il fieldwork. Each student will participate in two distinct, 12-week, Level Il fieldwork courses
embedded within the two semesters directly following completion of didactic coursework. For master’s
program students, Level Il fieldwork occurs in the fifth (Level IIA) and sixth (Level IIB) semesters, and for
doctoral program students, Level Il fieldwork occurs in the sixth (Level IIA) and seventh (Level IIB)
semesters. Each course is comprised of a Level |l fieldwork experience and coursework that ensures
ongoing communication with the fieldwork coordination teams and facilitates monitoring of student
progress throughout the fieldwork experience. While the onboarding requirements, supervision
structures, and caseload requirements may vary between Level Il sites, both Level Il experiences are
designed to be comparable in rigor to the greatest extent possible (duration, learning objectives,
assignments, and outcome measures). Students must successfully complete Level Il fieldwork courses
to be eligible for graduation; no part of Level | fieldwork can be substituted for any part of Level Il
fieldwork.
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While students are off campus for the duration of the fieldwork semesters, they are required to adhere
to general University policies (e.g. immunization and health insurance coverage) and complete all ECU
OT Program specific requirements outlined in the course syllabus, Canvas, and Exxat. They must also
adhere to site policies for student participation, follow the assigned fieldwork educator(s) schedule to
complete 12weeks’ full-time Level Il experience, and actively engage in communication with the
fieldwork coordination team, as needed throughout the placement, via email, phone, and/or virtual
meetings.

Each Level Il experience is scheduled to occur at one site for the duration of the experience but may be
comprised of more than one practice area and students may be supervised by more than one fieldwork
educator. Information regarding supervisory ratio is sought at various intervals in the fieldwork process.
Once obtained, the assigned fieldwork educator information is entered into Exxat and reviewed by the
academic fieldwork coordinator to determine (1) if the expected ratio is outside of program
expectations for a Level Il experience (based-on setting type) or (2) whether the ratio may impact the
student’s ability to perform effectively in the setting. If either concern is identified, the fieldwork
coordination team will reach out to the site coordinator and/or primary fieldwork educator to ensure
that the ratio allows for protection of consumers, opportunities for appropriate role modeling of
occupational therapy practice, and the ability to conduct adequate assessment of student progress in
achieving stated fieldwork objectives.

If both Level Il fieldwork experiences occur at the same site, the practice area and/or population for
each experience will be separate and distinct. Additionally, a concerted effort is made to minimize
duplication between Level | and Level Il practice settings but on occasions where this occurs, due to site
cancellations or reservation restrictions, the academic fieldwork coordinator prioritizes making the
experiences as diverse as possible to maximize student learning and capacity for entry-level
competence. This is accomplished by varying the site, location, population, and/or setting type
(hospital, community-based, private practice), to the greatest extent possible.

While not typical of our placement process, if circumstances arise that require a student to be assigned
to more than site during the completion of one (or both) of the Level Il experiences, the total number
of sites, for the combined 24-week requirement, will not exceed four sites.

While not typical for our program, the program chair may approve the completion of fieldwork
requirements on a part-time basis to meet student or site-based circumstances. However, as outlined in
the ECU OT Graduate Student Handbook, students must complete both Fieldwork IIA and Fieldwork IIB
within 24 months of the start of Fieldwork IIA to graduate from the program. The expectation for
weekly completion in a part-time placement configuration must be equal to, or greater than, a .5 FTE at
the assigned site. The academic fieldwork coordinator will collaborate with the clinical site to document
how student learning objectives will be met, and performance evaluation will occur. The length of the
part-time experience must be equivalent in length to a minimum of 24 weeks full-time, in keeping with
the fieldwork site’s usual and customary personnel policies.

At present, students are not offered the option to complete a Level |l fieldwork experience in settings
where no OT services exist or outside of the United States. If an occasion were to arise where that
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might be considered as an option, the academic fieldwork coordinator would work with the OT
program chair and each program director (master’s and doctoral) to develop the requirements and
document the processes used to ensure ACOTE standards would be met.

This description supports 2023 ACOTE Standards A.3.3.; C.1.1.; C.1.7.; C.1.11.; C.1.12; C.1.13; C.1.16.

Fieldwork educators may be engaged by the fieldwork site or by the educational program, but
occupational therapy practitioners supervising students for Level Il fieldwork must be a currently
licensed or otherwise regulated occupational therapist with at least 1 year of full-time practice
experience (or its equivalent). To ensure compliance, date of licensure/certification and current
standing are verified through the issuing states regulatory board for licensure and NBCOT for
certification (if applicable). If an issue with licensure standing or practice experience duration are
identified during the verification process, the fieldwork coordination team contacts the site
coordinator to discuss if the issue can be managed at the site-level through a change in the supervision
configuration. If this is not an option, a new site may need to be secured for the student to fulfill the
fieldwork requirement.

Individuals who agree to serve as a Level Il educator are sent the FWII — Fieldwork Educator Intake &
SLO packet for review, completion, and signature. Packet return, prior to the beginning of the Level I
experience, is required, and supports compliance with the following ACOTE requirements:
= |t asks fieldwork educators to send site performance expectations (site-specific objectives,
weekly expectation outlines, student FW manual/handbook, etc..) that can be stored in Exxat
and shared with students. C.1.2.
= |t documents agreement on fieldwork student learning objectives prior to the start of the
experience. C.1.3.
= |t determines if the fieldwork educator has a primary focus on addressing mental health,
behavioral health, or psychosocial aspects of client performance to support their engagement
in occupations. C.1.6.
= |t provides the academic program with the student-to-fieldwork educator ratio for the
experience. C.1.7.
= |t provides fieldwork educators with access to resources that support the enhancement of
supervision and the ability to share specific needs with us. C.1.8.
= |tis animportant component in the fieldwork educator-program communication continuum
during Level | Fieldwork. C.1.9.
= |t gathers fieldwork educator specific information required prior to the onset of Level Il
fieldwork. It identifies how the occupational therapy practitioner has prepared to serve as a
fieldwork educator. Provides the state/number of their OT license and their NBCOT certification
number (if applicable) which support verification of current standing. It identifies how many
years (and/or months) of practice experience the fieldwork educator has. C.1.13.
= |t establishes fieldwork educator agreement that Level |l fieldwork supervision can be
structured to ensure direct supervision, which decreases to less direct as appropriate for the
setting, the severity of the client’s condition, and the ability of the student to support
progression toward entry-level competence. C.1.14.
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= |t provides an initial overview for the fieldwork educator regarding the student assessment
components integrated into the Level Il fieldwork experience (structured weekly supervision
form completion; FWPE use at midterm/final; and SEFWE submission by student). C.1.8.; C.1.15.

This description supports 2023 ACOTE Standards C.1.2.; C.1.3.; C.1.6. - C.1.10.; C.1.13. - C.1.15.

Level Il Fieldwork Courses, Relationship to the Curriculum Design, and Objectives

Fieldwork Courses
OCCT 6804 (MSOT) & OCCT 8804 (OTD) - Fieldwork IIA
OCCT 6805 (MSOT) & OCCT 8805 (OTD) - Fieldwork 11B

Course Description (same for all courses):

Demonstration of the knowledge and clinical skills required for occupational therapists. Focuses on
practicing and mastering skills required to function as a competent, entry-level occupational therapist.
Prerequisite completion of all didactic coursework, to include OCCT 6801 and OCCT 6802.

Relationship to the Curriculum Design

MSOT Level Il Fieldwork Courses

OCCT 6804 - Fieldwork 1IA

OCCT 6804 is offered in the fifth semester and a part of the Fieldwork of the program. OCCT 6804 is
built on the clinical skills and abilities concurrent with the Practice Core, own ethical and professional
lens in reflective habits, understanding of professionalism and ethics, management of uncertainty, self-
reflection, and feedback integration learned from the Fieldwork; requisite knowledge, essential habits,
types of clinical reasoning, roles and responsibilities of the occupational therapists, program
development, advocacy, interventions addressing health disparities, and a broader understanding of
professional issues learned from the Foundation Core; understanding clinical conditions and their
implications, appropriate use of assessments, and intervention planning and implementation, advanced
reasoning, therapeutic use of self, adapting and grading of interventions, and recognizing the impact of
the context and environment learned from the Practice Core; foundations of evidence-based practice,
understanding of the research process and common methodologies, and research activity engagement
and dissemination learned from the Research Core. OCCT 6804 addresses the relevant Goals and
Objectives of three curricular themes: Theme 1 — Clinical Performance based in Occupation, Theme 2 —
Critical and Ethical Reasoning, and Theme 4 — Professionalism and Leadership.

OCCT 6805 - Fieldwork IIB

OCCT 6805 is offered in the sixth semester and a part of the Fieldwork of the program. OCCT 6805 is
built on the clinical skills and abilities concurrent with the Practice Core, own ethical and professional
lens in reflective habits, understanding of professionalism and ethics, management of uncertainty, self-
reflection, feedback integration, and transformation into entry-level practitioners learned from the
Fieldwork; requisite knowledge, essential habits, types of clinical reasoning, roles and responsibilities of
the occupational therapists, program development, advocacy, interventions addressing health
disparities, and a broader understanding of professional issues learned from the Foundation Core;
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understanding clinical conditions and their implications, appropriate use of assessments, and
intervention planning and implementation, advanced reasoning, therapeutic use of self, adapting and
grading of interventions, and recognizing the impact of the context and environment learned from the
Practice Core; foundations of evidence-based practice, understanding of the research process and
common methodologies, and research activity engagement and dissemination learned from the
Research Core. OCCT 6805 addresses the relevant Goals and Objectives of three curricular themes:
Theme 1 — Clinical Performance based in Occupation, Theme 2 — Critical and Ethical Reasoning, and
Theme 4 — Professionalism and Leadership.

OTD Level Il Fieldwork Courses

OCCT 8804 - Fieldwork IIA

OCCT 8804 is offered in the sixth semester and a part of the Fieldwork of the program. OCCT 8804 is
built on the clinical skills and abilities concurrent with the Practice Core, own ethical and professional
lens in reflective habits, understanding of professionalism and ethics, management of uncertainty, self-
reflection, and feedback integration learned from the Fieldwork; requisite knowledge, essential habits,
types of clinical reasoning, roles and responsibilities of the occupational therapists, program
development, advocacy, interventions addressing health disparities, a broader understanding of
professional issues, grant writing, evidence-based management, and capacity building learned from the
Foundation Core; understanding clinical conditions and their implications, appropriate use of
assessments, and intervention planning and implementation, advanced reasoning, therapeutic use of
self, adapting and grading of interventions, and recognizing the impact of the context and environment
learned from the Practice Core; foundations of evidence-based practice, understanding of the research
process and common methodologies, research activity engagement and dissemination, and scholarly
development learned from the Research Core. OCCT 8804 addresses the relevant Goals and Objectives
of three curricular themes: Theme 1 — Clinical Performance based in Occupation, Theme 2 — Critical and
Ethical Reasoning, and Theme 4 — Professionalism and Leadership.

OCCT 8805 - Fieldwork IIB
OCCT 8805 is offered in the seventh semester and a part of the Fieldwork of the program. OCCT 8805 is
built on the clinical skills and abilities concurrent with the Practice Core, own ethical and professional
lens in reflective habits, understanding of professionalism and ethics, management of uncertainty, self-
reflection, feedback integration, and transformation into entry-level practitioners learned from the
Fieldwork; requisite knowledge, essential habits, types of clinical reasoning, roles and responsibilities of
the occupational therapists, program development, advocacy, interventions addressing health
disparities, a broader understanding of professional issues, grant writing, evidence-based management,
and capacity building learned from the Foundation Core; understanding clinical conditions and their
implications, appropriate use of assessments, and intervention planning and implementation, advanced
reasoning, therapeutic use of self, adapting and grading of interventions, and recognizing the impact of
the context and environment learned from the Practice Core; foundations of evidence-based practice,
understanding of the research process and common methodologies, research activity engagement and
dissemination, and scholarly development learned from the Research Core. OCCT 8805 addresses the
relevant Goals and Objectives of three curricular themes: Theme 1 — Clinical Performance based in
Occupation, Theme 2 — Critical and Ethical Reasoning, and Theme 4 — Professionalism and Leadership.
This description supports 2023 ACOTE Standards C.1.1
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Level Il Fieldwork Student Learning Objectives (same for Level IA and IB)

1.

10.

11.

The student will articulate and apply the basic tenets of occupational therapy in the provision of
occupational therapy to individuals served by the fieldwork site.
The student will interact, communicate, and collaborate with all stakeholders in the continuum of
care, consistent with the needs of the individuals and practice focus of the FW site.
The student will display professional behaviors that are consistent with the ethics, values, and
responsibilities of an occupational therapy professional, across all levels of engagement at the
fieldwork site.
The student will demonstrate the ability to identify the psychological and social needs of
individuals being served and address those needs in a client-centered way.
The student will articulate and apply appropriate theories, models of practice, and frames of
reference during the evaluation of individuals served by the fieldwork site.
The student will select, apply, interpret, and document standardized and non-standardized
screening and assessment tools appropriate to the individuals served by the fieldwork site.
The student will develop and implement therapeutic intervention plans based on research
evidence, theoretical perspectives, models of practice, and frames of reference appropriate to the
individuals served by the fieldwork site.
The student will deliver occupational therapy services within the context of, and through methods
appropriate to, the fieldwork site.
The student will demonstrate effective clinical reasoning when making recommendations or
referrals for specialists, community resources, and/or discharge from services.
The student will develop strategies for effective, competency-based legal and ethical supervision
of occupational therapy and non—occupational therapy personnel, as appropriate to the fieldwork
site.
The student will use current research and professional literature to aid decision making in the
design and delivery of occupational therapy services.

This description supports 2023 ACOTE Standards C.1.3

Level Il Fieldwork Student Progress Processes (Level IIA and Level IIB)

This section includes an overview of the processes used to assess, monitor, and navigate issues related
to student progress and retention during Level Il fieldwork. Detailed instructions are included where
appropriate. There is a link provided in each course syllabus to the Fieldwork Manual to ensure
students and educators have access to the most current instructions related to these processes.

1.

2.
3.
4

Weekly Supervision Form (WSF)

AOTA Fieldwork Performance Evaluation (FWPE)

Goal Attainment Scaling (GAS)

AOTA Student Evaluation of Fieldwork Experience (SEFWE) and Supervisor Rating

Weekly Supervision Form (WSF)

This form is used to encourage clear communication and expectations between the student and
fieldwork educator on a regular basis and is a process to assist with student retention and success.
Fieldwork educators are asked to set aside 10-15 minutes weekly to discuss strengths, areas for growth,
the plan for the coming week, and determine whether the student is on track for completion of Level Il
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fieldwork expectations. This form is embedded in Exxat and follows a set workflow that is initiated by
the student, moves via email to the fieldwork educator, and is accessible in Exxat for review by the
academic fieldwork coordinator. Submission is scheduled for Sunday evening in weeks 1-5 and weeks 7-
11. A form is not completed in week 6 or 12 when the Fieldwork Performance Evaluation (FWPE) is
completed.

A copy of this form is sent to the Level |l fieldwork site prior to student arrival for educator awareness
of the process but the process is otherwise managed electronically via email, through the Exxat
fieldwork database. We will honor the use of site-specific forms, there is a place withing the ECU
weekly supervision form to upload site-specific forms for both the student and educator.

Exxat Workflow Process

The student will access and complete this form in Exxat each week, selecting the fieldwork educator
who provided supervision for that week.
= [f there is more than one fieldwork educator, students should discuss with the fieldwork
educators who will receive the form each week for completion.
= Students will verify that educator contact information is added to Exxat (Coursework > Course
Activities tab) prior to starting a new form. Once added the educator will be visible in the “Select
Preceptor” drop-down at the end of the form.
Once the student submits the form, the educator will receive a link from notifications@exxat.com.
= |f an email does not arrive in the educator’s inbox, please check the spam/junk folder. If the
email is not there either, we ask that you provide the notifications@exxat.com email address to
your IT department in case receipt is blocked by an organizational firewall.
= Educators can request a copy of the link through ecuot.fw@ecu.edu
There are several mandatory questions that the fieldwork educator is asked to complete each week
that allow the academic fieldwork coordinator to assess the students’ progress during fieldwork.
= The first two questions provide ongoing input regarding how much of the caseload the student
assumed that week and the level of supervision (direct vs. indirect) required during the delivery
of those services.
= The final question asks the educator to identify if there any concerns regarding professional
behavior, safety, clinical performance, communication, and/or clinical reasoning that may
impact the student’s ability to successfully complete the fieldwork experience.
= |f the answer to this question is “yes”, the educator is prompted to provide details
regarding the areas of concern and strategies for improvement that have been
discussed/implemented with the student.
= Early notification facilitates communication aimed at supporting student learning,
growth, and improvement and mitigates instances where the student and/or academic
fieldwork coordinator are not made aware of large-scale concerns that will impede the
student’s ability to receive a passing score for the fieldwork experience. Receiving this
type of notification in the final one to two weeks limits the options for deploying
strategies that could benefit student success.
= |f a concern is raised through this question on the form, the academic fieldwork
coordinator will reach out to the student, fieldwork educator, and FWC to discuss
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student needs and determine whether an informal or formal approach is most
appropriate.

Formal and Informal Approaches to Student Performance Concerns
Informal approach involves identifying and employing new strategies to help the student
progress in areas that can be difficult to navigate in the transition into the workplace. Common
areas of struggle include: receiving feedback, communicating needs, documentation speed and
conciseness, assuming independence in managing the caseload, meting productivity demands,
navigating expectations of multiple fieldwork educators involved in oversight, etc.. Progress will
be tracked using the weekly supervision form and virtual/phone check-ins as needed.

Formal approach is the development of a learning contract. If the site has a template that can
be used, if not ECU has a template. Site-Specific Objectives (SSO) are a useful means for
identifying areas of performance where growth is needed to use in the learning contract. If the
site does not have SSOs, the site coordinator and fieldwork educator will work with the
academic fieldwork coordinator to outline expectations and timelines for the learning contract.
Since student failure to meet expectations set forth in a learning contract can result in an early
dismissal from fieldwork, the academic program must be included in the counseling process
associated with a learning contract. A copy of the contract must be provided to the academic
program for both signature and tracking purposes. Stakeholders will set up a weekly meeting to
discuss progress and determine if changes to the learning contract are needed. During this
process, the academic fieldwork coordinator will work with faculty, as warranted, to provide
additional support to the student. This process will be documented in the intervention section
of Exxat.

Downloading the WSF from Exxat

A copy of the form can be downloaded from Exxat by either the fieldwork educator or student once
the fieldwork educator has provided input.

By Educator: Prior to submitting the form
= Save the form
= Click Preview in the top right corner
» Click Download

By Student: After educator completion or academic fieldwork coordinator review
= Go to Learning Activities from the Exxat home page
= Find Weekly Supervision Form in your list
* Click the or button
= Click Preview in the top right corner
= Click Download in the top right corner
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Time Log Guidelines

As part of the WSF requirement, students will maintain a time log of total hours for the week. We do
not track that a certain number of hours are completed for Level II, but we do need to be able to show
that the students engaged in twelve “full-time” weeks of fieldwork at the site. We recognize that “full-
time” may look different across settings, we use the site’s designation for full-time (ex. in many County
Schools, 35 hours per week is full-time).

Time counted toward weekly total include:

= Time spent onsite engaged in direct client care (can be via alternative service delivery methods
like telehealth/consultation)

= Preparation for client care/documentation

= Participation in team meetings

= Preparation and participation in assignments assigned by the educator (such as a case study
presentation, literature review for conducting evidence-based practice, journal club, etc.)

= Supervised collaboration with OTAs

= Shadowing other team members to enhance knowledge of the individual roles of the client-
care team, etc.

Please note that time spent on evenings and weekends preparing for the workday or doing extra
project related work are not counted as time towards the weekly total or 12-week requirement.
= The only time that hours of this nature may be considered is during the advent of unusual
circumstances (such as tropical storms/flooding, pandemic, etc..), and this will be determined
on a case-by-case basis with the academic fieldwork coordinator and OT program chair.

We do ask that if the educator has a schedule that is consistently less than 40 hours per week (ex.
educator works four 8-hour days or 32 hours per week) that sites consider if there are additional
learning opportunities that can be arranged to maximize student learning. *This is not a requirement,
rather a request that benefits student growth towards becoming an entry-level provider.
= Students can be with a different educator for those additional days/hours.
= Students can shadow other provider/personnel types to learn about interprofessional
collaboration, management, transdisciplinary processes, etc...

Successful completion of all fieldwork requirements is a prerequisite to both program completion
(graduation) and national certification exam eligibility. Therefore, it is strongly recommended that any
student who is having personal and/or professional challenges that affect the quality or safety of their
clinical performance should contact the academic fieldwork coordinator immediately. Once notified,
the academic fieldwork coordinator will work with the student and clinical site to determine the what
the primary concern is, and if an informal or formal approach is needed. We encourage students to
remember that we are here as a support mechanism throughout the fieldwork experience, but we
cannot help with challenges we do not know about.

As outlined in the Criteria for Student Participation in Experiential Learning Opportunities section,
students are responsible for ensuring that they can meet the Essential Functions and Technical
Standards required for the OT graduate program they are completing (MSOT/OTD). Any time there is a
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change in status, the academic fieldwork coordinator, program chair, and program director must be
notified. Students alone can interface with the Disability Support Services for assistance with
accommodations. We are here to provide guidance and support but cannot initiate this process for the
student. For additional information regarding the accommodation process, review the Professional
Requirements section.

This description supports 2023 ACOTE Standards A.3.3., C.1.9.; C.1.14.; C.1.15.

AOTA Fieldwork Performance Evaluation (FWPE)

Formal evaluation of student performance is completed in week six (midterm form) and week twelve
(final form) of Level Il fieldwork using the electronic Fieldwork Performance Evaluation (FWPE) in
Formstack. This form is developed and maintained by AOTA.
= Please note, midterm and final evaluations forms are separate and stored in different folders
within Formstack, so please carefully review the instructions below to ensure that the proper
forms are being accessed and utilized.
=  While separate forms, the midterm form feeds specific information into the final evaluation
form, so if you do not receive the final evaluation reminder and are unable to access it through
the link provided after the midterm submission, please contact us directly at
ECUOT.FW@ecu.edu so we can send you a blank version of the final evaluation form. * Please
do not reuse the initial midterm evaluation link.
= A primary change from the paper version of this evaluation form is that there are now only 37
rating areas (there were previously 42) and there is no longer a Pass/Fail score at midterm. The
111-score mentioned in the instructions is for the final evaluation only as the overall passing
score for the fieldwork experience.
= We do ask that comments are provided at both midterm and final evaluation rating periods to
help the students understand what they are doing well and where they need to focus greater
attention and effort.

For training on the use or scoring of this form, please visit the AOTA Fieldwork Performance Evaluation
(FWPE) webpage: https://www.aota.org/Education-Careers/Fieldwork/performance-evaluations.aspx
= Students - please review to the Training video in the “Students” section.
= Educators — please review the How to Administer video in the “Fieldwork Educators” section.
= There are pdf files on how to use Formstack to complete the eval; the category areas for the
evaluation; and rating/scoring guidelines.

Midterm evaluations specifics (Completed by the end of Week 6).

The student and educator will receive an email providing individual access to the FWPE between weeks
four and five. This email is sent directly from the Formstack database. If the student or educator do not
receive this email, please check junk/spam folders. If it is not there either, please contact your IT
department as site firewalls may block receipt of the email. The address the email is sent from is
noreply@formstack.com . If neither option above provides you with access, please reach out to us at
ecuot.fw@ecu.edu and provide an alternative email address we can enter in Formstack.

Within the email, there is a link to access the mid-term evaluation form.
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Student — Student completes this as a self-assessment to help facilitate self-awareness and allow for
reflection on opportunities for professional growth during the second half of their fieldwork
placement. Students follow the instructions provided in Canvas to ensure proper and timely
completion. Students should have access to the form during the midterm evaluation review meeting
so self-perceptions and variations in rating are part of the conversation.

Educators — Have two options for completing the form. (1) the form can be completed and
“submitted” in Formstack prior to the review meeting with the student, or (2) there is an option to
“save” a form in progress™ which allows for information to be added or adjusted during the review
meeting (adding strategies, clarifying areas for improvement, etc..). If the educator opts to save
progress, you should be prompted to enter an email address at which time Formstack sends an
email with a link to the saved version. *Please note the save function has not always been reliable in
the past and neither the educational program nor AOTA can provide reproduce the link to your saved
version if you do not receive an email.
= An alternative option is to use the FWPE Rater Template that is included in both the introduction
and FWPE overview emails sent to the educator. Student can also access the form on Canvas and
share it, or the educator can request a copy by emailing ecuot.fw@ecu.edu

Formstack is built to allow only one evaluation form submission for each student. If there are multiple
educators providing supervision, please work collaboratively on ratings and feedback. The FWPE Rater
Template mentioned above can be useful.
= The student will verify who that primary supervisor will be, and they will be entered into
Formstack to receive notification emails and complete the FWPE forms.
= |f there will be a complete change in who the primary supervisor will be for the midterm and
final ratings, please let us know in advance of week 5 as we will need to help facilitate the
transition process in a specific way to allow for transfer of the midterm evaluation to the new
fieldwork educator.

To ensure proper generation of the Fieldwork Supervision Certificates for the educators not receiving
direct notifications from Formstack, please mark “Yes” to the question “Are there additional fieldwork
educator’s working with the student?” in the demographic section of the midterm FWPE. To properly
divided supervision weeks, please enter the information as indicated below and verify that the number
of weeks listed collectively add up to the total duration of the FW experience (typically 12 full weeks)
® |nthe “Personal Information” section of the FWPE
= Be sure that the “Total numbers of weeks” only reflect the number of weeks that the
primary educator is directly supervising the student.
= Be sure that the remaining “number of weeks” are listed in the “additional fieldwork
educator box” following the additional educator’s information.
**helpful instructions are provided below/in the submission areas on the FWPE, see below.
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PERSONAL INFORMATION
STUDENT OR FIELDWORK EDUCATOR™ COLLEGE OR UNIVERSITY
Wha is compiating the evalustion Student’s college or university
STUDENT NAME" STUDENT EMAIL*
First Name Last Name
FIELDWORK EDUCATOR NAME™
First Name Last Name
FIELDWORK EDUCATOR'S EMAIL* TOTAL NUMBER OF WEEKS

ARE THERE ADDITIONAL FIELDWORK EDUCATOR(S) WORKING WITH THIS STUDENT?
0 Yes O No

Additional Fieldwork Educator(s)

PLEASE ENTER ADDITIONAL FIELDWORK EDUCATOR(S) NAME, CREDENTIALS, EMAIL AND NUMBER OF WEEKS*

Midterm Rating Guidelines

Please remember that there is no designated pass/fail score for the midterm. Please carefully review
the rating guidelines in the FWPE instructions and remember the midterm is rated in relation to the
student’s overall performance from week 1 to week 6 in relation to what you expect them to be doing
at the END of fieldwork, in week 12. Consider where on the continuum they are in reaching the end
goal of being an independent, entry-level generalist practitioner, not how well they have intermittently
performed isolated or portioned aspects of the process.

For midterm scores, please remember 2’s are very appropriate on this evaluation, with maybe a few 1’s
or 3’s, and the occasional 4 based on student performance.
= |f the student has a substantial number of 1s’s, or a score that is below 75, please contact the
academic fieldwork coordinator to discuss areas of performance deficiency and strategies for
implementing improvements. While we will be looking for notification of issues in the last
guestion on the WSF, please do not hesitate to reach out directly if there are any concerns. We
prefer to manage issues as early as possible.
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Following submission of the midterm FWPE
The student and fieldwork educator will receive the midterm notification email. This is illustrated in
the screen shot below.
= Attached to the email is a PDF version of the submission; please note that the PDF is not sent to
the other individual (student or fieldwork educator).
= Please be sure to retain a copy of this email as there is an embedded hyperlink that allows
access the final FWPE evaluation (see highlighted area under the red arrow in the screenshot).
=  While it says a reminder email will be sent, that function is auto generated by Formstack and
has not always worked properly. Please save the mid-term notification email.

TEST - AOTA - Fieldwork Performance Evaluation Mid-term

& e S Reply 5 Reply All —> Forward ]
Shanna Garcia, AFWC <noreply@formstack.com: P P
To @ Garcia, Shanna Leigh Mo 3/15/2021 1:50 PM

i) Click here to download pictures, To help protect your privacy, Outlook prevented automatic download of some pictures in this message.

(5 e e—— Midterm FWPE

This email originated from outside ECU

Hi Mr John Jacob J Smith Jr,

Thank you for submitting your Mid-term evaluation. Attached is a copy of the evaluation that you completed for your ECU student.

jillas there is a link embedded below (highlighted in yellow) that will allow you to access that Final Evaluation form, whenever you like, in preparation for
E ratings. By using this link below, the ratings (not the comments) that are included in the attached Mid-term Evaluation will be visible to you.

completing
You should also be receiving a reminder email one week before the completion of your fieldwork - but this function was problematic when we used this evaluation process in Fall
2020. That reminder will contain the same link as the one below, so again we highly recommend just saving this message so you can access and complete the Final Evaluation at

your conven ience.

Regards,

L.(Lc,egs Yo Final FWPE

The link for your final evaluation is listed here (this is a hyperiink to the form)

Final Evaluations Specifics (Completed by the end of Week 12).

The final FWPE form is accessed using the link in the midterm email as illustrated above, or by using the
link in the reminder email sent for Formstack. Using this link will allow the demographic information
and midterm ratings to be visible in the final form. As mentioned previously, please do not re-use the
initial link you received to access the Midterm FWPE. Reusing the form will not allow for carry-forward
of midterm ratings and it will be saved/labeled as a second midterm rating form which will then need
additional steps to manage.

We ask that the final FWPE meeting occur no later than the second to last day of the experience. We
make every effort to review all submissions prior to student departure from the site, so earlier
submission is beneficial in allowing the academic fieldwork to complete this process. We do understand
that this will not be feasible at every site due to patient care priorities.

Scoring reminders
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Please remember that there are three contingencies to students earning a “pass” for the Level Il
experience during the final evaluation:
= Student must earn a “3” or above in the “Fundamentals of Practice section” (first three questions
about Ethics, Safety, Judgment).
= Student must earn a “2” or above in all other rating areas.
= Student must earn an overall score of 111 or above.

Qualitative feedback is just as important as the quantitative ratings. Please provide comments that can
benefit the student with continued growth. If a student receives a “2” in any area on the final, we ask
that the fieldwork educator please provide constructive feedback so that the student is aware of the
deficiency they need to focus on in preparation for their next Level Il fieldwork or as they transition to
being an entry-level provider.

Fieldwork Supervision Certificates

Formstack automatically generates the Fieldwork Supervision Certificate for the primary fieldwork
educator based on what is entered in the “Total numbers of weeks” box following the educator’s name
and credentials in the “Personal Information” section. The primary fieldwork supervisor should receive
the certificate within 60 minutes of evaluation submission, if it is not received, please contact us at
ecuot.fw@ecu.edu

Fieldwork Supervision Certificates for “additional fieldwork educator’s” need to be manually entered in
Formstack system. Inclusion of all requested information in the “additional fiel[dwork educator
information” box is important for accurate processing. If the number of weeks indicated in these places
changed from midterm, and you forgot to update prior to final evaluation submission, please contact us
at ecuot.fw@ecu.edu

This description supports 2023 ACOTE Standards C.1.9.; C.1.15.

Goal Attainment Scaling (GAS)

Students have developed individualized professional development goals that they monitored for
achievement and progress throughout Level Il fieldwork. We ask educator’s to review and assess the
students level of attainment in meeting these goals.

Process in Exxat
The fieldwork educator will receive an email from notifications@exxat.com with a link to the goals and
the rating instructions in week eleven. In the form, the fieldwork educator will review the attainment
levels descriptions and select the level attainment rating (-2 to +2) that best illustrates the student
performance for each goal as of week twelve. Once both ratings are entered, the fieldwork educator
will Submit the form so that the ratings are available for student and academic fieldwork coordinator
review. We ask that these are completed prior to the student leaving the site, in keeping with FWPE
submission.

= Please note, the student may or may not mention these throughout FWII, please do not be

concerned if they do not. These are personally identified areas for growth and self-efficacy.
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= These are not a graded aspect of FWII, rather provide an opportunity for the students to build
professionalism behaviors that support autonomous practice.

Student Evaluation of Fieldwork Experience (SEFWE)
Site portion

The student will have this completed and ready to share with the fieldwork educator during the final
meeting. Full instructions and deadlines for completion are available in Canvas.

Process in Exxat:

Once the student submits the form, the educator will receive a link from notifications@exxat.com. The
educator will review and sign the form. The educator can follow the same process outlined in the
Weekly Supervision Form section to download a copy for the site to maintain. Once the form is
submitted, the academic fieldwork coordinator will be able to review and publish the form in Exxat.
Once the form is published it can no longer be download by the student or educator. If a copy is
needed, please email a request to ecuot.fw@ecu.edu

A copy of this form is maintained for accreditation purposes by the academic program.
=  Site forms are shared with current students to increase awareness of FWII expectations.

Supervisor portion

The student will complete a supervisor rating form for each fieldwork educator who is listed on the
FWPE. Full instructions and deadlines for completion are available in Canvas. Students are given the
option whether they want to share their ratings with each educator or have the feedback only
accessible by the fieldwork coordination team.

=  Supervisor forms are maintained for program needs. These are not visible to other students and
the selection made regarding sharing of the form will be honored. Based on the input, the
academic fieldwork coordinator will set-up a meeting with the student to further discuss areas of
concern noted. Since feedback is essential to professional growth, informal sharing of the
information back to the site coordinator will be discussed with the student.

This description supports 2023 ACOTE Standards C.1.8.; C.1.9.; C.1.14.; C.1.15.

Level Il Fieldwork Course Grading Guidelines

Successful completion of Level |l fieldwork experience is evidenced by acceptable performance on all
course-related requirements, demonstration of expected professional behaviors, and attainment of a
“pass” rating for the Fieldwork Performance Evaluation (FWPE).

The academic fieldwork coordinator is responsible for assignment of course credit and grade for each
Level Il Fieldwork. Student grade determination is based on overall performance during completion of
fieldwork-related requirements. It is important that students understand that quality and timeliness of
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requirements listed below can impact the final fieldwork course grade. Fieldwork courses follow the
same 10-point grading scale as didactic courses in the curriculum.

Students must

1. Complete all onboarding processes in accordance with site/program-required due dates and
standards.

2. Complete all course-related requirements as outlined in the course syllabus and Canvas course
module. Assignments must be turned in using the platform indicated for each assignment which
could include any of the platforms outlined in the Fieldwork Platform Overview section. It isthe
responsibility of the student to properly communicate issues with the fieldwork coordination
team.

3. Fieldwork educator and student versions of the AOTA Fieldwork Performance Evaluation (FWPE)
(midterm/final) must be accessible in Formstack by the academic fieldwork coordinator.
= Per the evaluation guidelines, any time a student exhibits unsatisfactory behavior in a

substantial number of tasks or their potential to achieve entry-level competence by the end
of fieldwork is in question, contact with the academic fieldwork coordinator is required.
= |f concerns require development of a formal plan for improvement, the plan will be in
writing and signed by the student, fieldwork educator, academic fieldwork coordinator, and
site coordinator (if applicable). Attainment of competency in all identified areas must be
reached (in addition to meeting FWPE requirements) for successful completion of fieldwork.
= Asum score of 111 or higher is required to receive a “pass” on the FWPE.

4. Meet the required 12-week full-time fieldwork minimum for each FW or a combined 24-week
minimum if circumstances dictate a departure from standard fieldwork delivery configuration.

5. Provide all supervisory forms and complete all course assignments in accordance with set due
dates and in compliance with the directions provided.

6. Demonstrate adherence to all professional and ethical behavior standards set-forth by the
program, clinical site, AOTA, and ACOTE.

General Fieldwork Grading and Passing Guidelines

Students who (1) do not complete a fieldwork experience, or (2) are asked to leave a fieldwork
experience for any reason (in particular poor performance or *disruptive behavior), or (3) earn a less
than passing grade on any fieldwork experience, will receive an “F” for that fieldwork experience.

*Disruptive behavior includes any professional and/or ethical behavior that interferes with the safe
evaluation/treatment of patients/clients, or that negatively impacts the daily routines and duties
associated with the fieldwork experience. Examples of such behaviors include, but are not limited to,
using cell phones or other electronic devices at inappropriate times; refusing or negatively reacting
to clinical feedback; not following the fieldwork site’s policies and procedures; unethical behaviors
such as submitting falsified documentation; questioning authority; bullying patients/clients,
significant others, staff, volunteers, or others; frequently being absent or late with or without
notifying the fieldwork educator and academic fieldwork coordinator; and making threats or
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personal insults. This is not an exhaustive list. Professional and ethical behaviors are evaluated based
on the AOTA Code of Ethics, site-specific regulations, the guidelines set forth in the ECU OT Graduate
Student Handbook, and all ECU standards.

Petition to Repeat a Failed Fieldwork Experience

If a student fails any fieldwork experience, Level | or Level I, the student must petition, in writing, to
repeat the failed fieldwork course. The petition must include the reason for failure and a plan of action
for how this situation will be avoided during a future fieldwork placement.

The academic fieldwork coordinator will discuss the reason for failure with the fieldwork site and
analyze the reason(s) provided in conjunction with the Essential Functions and Technical Standards of
the program. Site-identified performance deficit(s) and areas for remediation identified in relation to
the Essential Functions and Technical Standards will be included in the discussion with faculty during
the petition process.

The student may, at the discretion of the faculty and approval by the Department Chair, be allowed to
repeat the fieldwork course. Depending on the findings of the faculty during the petition process,
contingencies may be outlined that the student will need to address prior to commencement of an
additional fieldwork opportunity. In this instance, the student will be required to meet with faculty
within a specified timeframe to discuss progress and lessons learned in the remediation period and
how this will allow them to be successful in their next fieldwork placement.

If faculty agree that all contingencies outlined as part of the petition process have been fully met and
the student has demonstrated sufficient insight and initiative in developing strategies for success
moving forward

1. The department will secure a placement to ensure that previously identified performance
deficits can be fully assessed for competence.

2. The location of the repeated fieldwork experience will be at the discretion of the academic
fieldwork coordinator with input from other faculty members.

3. A contract between the student, program chair, and academic fieldwork coordinator may be
developed and implemented during the repeated fieldwork course to ensure continued growth
and development towards areas of concern identified during the failed fieldwork experience.
Successful achievement of any established requirements must be met in addition to the typical
requirements for passing the fieldwork experience.

If the faculty determine that the cause of the failure does not warrant allowance of an additional
fieldwork, the student is dismissed from the program.

A maximum of one fieldwork course (Level | or Level Il) may be repeated beyond the course of study
requirements. If a repeated fieldwork is allowed and a second fieldwork course failure occurs, the
student is dismissed from the program without further opportunity for petition.
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Graduate Student Grade Appeals

The details about the appeal process are provided in the current Graduate School Catalog
(https://registrar.ecu.edu/about-catalog/).

Communication Process for Level | and Level Il experiences
Approximately 7-8 weeks prior to Fieldwork Commencement

Level | and Level Il fieldwork (same process)

The fieldwork coordination team sends an introduction letter to the fieldwork site coordinator that
provides programmatic updates, outlines compliance requirements in need of management, and
shares pertinent course and student related documents. At a minimum, the following administrative
materials are sent with this email:

1. AOTA Data Forms —the fieldwork coordination team requests an update of this information
from the fieldwork site annually. The fieldwork coordination team uses this form to determine
fieldwork site capacities and students can view this form when completing their wish lists for
Level | and Level Il placements. Forms are maintained in Exxat.

2. Student Data Forms — students initially complete and upload this form to Exxat prior to their
first Level | fieldwork. It contains basic demographic and emergency contact information,
education details, accommodation needs, and self-assessment information (strengths, areas for
growth, learning and communications styles, supervision and feedback preferences, etc..), and
previous fieldwork and OT-related volunteer experience. If a student identifies the need for
accommodations, the fieldwork coordination team attaches a copy of the letter from Disability
Support Services and requests that the site responds regarding the ability to support the
requested accommodations.

3. Fieldwork Syllabus — contains program and course related information for both the fieldwork
educators and students. Provides a link to this manual for information outside the scope of a
typical course syllabus. Students have direct, electronic access to this document through the
fieldwork experience via the Canvas.

4. ECU Liability Form — this includes a copy of the current liability coverage for student
participation in experiential learning at affiliated sites.

5. Level | = ECU Program Design and Student Learning Objective (SLO) Packet or Level Il - Fieldwork
Educator Intake and Student Learning Objective (SLO) Packet *the packet specific to the rotation
level will be included for the site coordinator with an explanation that it is also sent to the FWEd
approximately four weeks prior to the start of fieldwork and must be completed and returned
prior to the start of the Level Il experience. This form collects a variety of information that
supports adherence to fieldwork related ACOTE standards. We ask site coordinators to forward
this form to the FWEd(s) if already assigned and assist with managing the completion and return
of this form.

6. ECU OT Graduate Fieldwork Manual — link and short overview of information it contains;
fieldwork education, student well-being resources, and details about the Level | AOTA
Competency Evaluation or the Level Il Fieldwork Performance Evaluation (FWPE) process (based
on rotation type).
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Resources — this includes access to the AHEC digital library and any opportunities for free
continuing education related to fieldwork supervision. This section may change between uses
based on resource availability.

Approximately 3-4 weeks prior to Fieldwork Commencement

The fieldwork coordination team sends an introduction letter to the fieldwork educator that provides
programmatic updates, outlines compliance requirements in need of management, shares pertinent
course and student related documents/information, and provides direct contact information for
communications throughout the fieldwork process. At a minimum, the following administrative items
are reviewed in and/or sent with this email:

Level | Fieldwork

1.

Level | - ECU Program Design and Student Learning Objective (SLO) Packet— *this packet must be
completed and returned by the fieldwork educator, prior to the start of the Level Il experience.
This form collects a variety of information that supports adherence to fieldwork-related ACOTE
standard: documents agreement on fieldwork student learning objectives prior to the start of
the experience; determines if the fieldwork educator has a primary focus on addressing mental
health, behavioral health, or psychosocial aspects of client performance to support their
engagement in occupations; it indicates the student-to-fieldwork educator ratio for the
experience; provides fieldwork educators with access to resources that support the
enhancement of supervision and the ability to share specific needs with us; and it ensures
fieldwork educators are informed of the curriculum and fieldwork program design and affirm
their ability to support the fieldwork experience.

Student Data Forms — students initially complete and upload this form to Exxat prior to their
first Level | fieldwork. It contains basic demographic and emergency contact information,
education details, accommodation needs, and self-assessment information (strengths, areas for
growth, learning and communications styles, supervision and feedback preferences, etc..), and
previous fieldwork and OT-related volunteer experience. If a student identifies the need for
accommodations, fieldwork educators are made aware that the DSS Accommodation Letter
was sent to the site coordinator. They are asked to collaborate with the site coordinator to
confirm whether the requested accommodations can be met at the site.

Fieldwork Syllabus — contains program and course related information for both the fieldwork
educators and students. Provides a link to this manual for information outside the scope of a
typical course syllabus. Students have direct, electronic access to this document through the
fieldwork experience via the Canvas.

ECU OT Graduate Fieldwork Manual — link and short overview of information it contains;
fieldwork education, student well-being resources, and details about the Level | - AOTA
Fieldwork Competency Evaluation. Informs educator of the requirement and process for
completion using Exxat. Students will enter the demographic information into the form in Exxat
on the first day of the FWI placement. Once submitted, a link to the form is sent to the
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fieldwork educator via email. Once submitted, the form is accessible for review by the academic
fieldwork coordinator in Exxat.

Level Il Fieldwork

1. Fieldwork Il — Fieldwork Educator Intake and Student Learning Objective (SLO) Packet— *this
packet must be completed and returned by the fieldwork educator, prior to the start of the
Level Il experience. This form collects a variety of information that supports adherence to
fieldwork related ACOTE standard: it asks fieldwork educators to send site performance
expectations (site-specific objectives, weekly expectation outlines, student FW
manual/handbook, etc..) that can be stored in Exxat and shared with student; it documents
agreement on fieldwork student learning objectives prior to the start of the experience;
determines if the fieldwork educator has a primary focus on addressing mental health,
behavioral health, or psychosocial aspects of client performance to support their engagement
in occupations; it indicates the student-to-fieldwork educator ratio for the experience; provides
fieldwork educators with access to resources that support the enhancement of supervision and
the ability to share specific needs with us; It gathers fieldwork educator-specific information
required prior to the onset of Level Il fieldwork (licensure number, years/months of practice
experience) and gathers information on how the OT practitioner has prepared to serve as a
fieldwork educator;
it ensures fieldwork educators are informed of the curriculum and fieldwork program design
and affirm their ability to support the fieldwork experience; it establishes fieldwork educator
agreement that Level Il fieldwork supervision can be structured to ensure direct supervision,
which decreases to less direct as appropriate for the setting, the severity of the client’s
condition, and the ability of the student to support progression toward entry-level competence.

2. Student Data Forms — students update these prior to Level Il fiel[dwork and upload the form to
Exxat. It contains basic demographic and emergency contact information, education details,
accommodation needs, and self-assessment information (strengths, areas for growth, learning
and communications styles, supervision and feedback preferences, etc..), and previous fieldwork
and OT-related volunteer experience. If a student identifies the need for accommodations,
fieldwork educators are made aware that the DSS Accommodation Letter was sent to the site
coordinator. They are asked to collaborate with the site coordinator to confirm whether the
requested accommodations can be met at the site.

3. Fieldwork Syllabus — contains program and course related information for both the fieldwork
educators and students. Provides a link to this manual for information outside the scope of a
typical course syllabus. Students have direct, electronic access to this document through the
fieldwork experience via the Canvas.

4. ECU OT Graduate Fieldwork Manual — link and short overview of information it contains;
fieldwork education, student well-being resources, and details about the Level Il - AOTA
Fieldwork Performance Evaluation (FWPE) and FWPE Rater Template. Informs educator of the
midterm and final evaluation requirement and provides a short overview of key process
elements. The rater form can be helpful if there are multiple fieldwork educators for one
student, or if the primary educator wants to work on a progressive draft and not rely on
Formstack sending a new link each time they save progress. Also details the Weekly Supervision
Form. Fieldwork educators are made aware that this process has an automated workflow
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through Exxat that students initiate each week. Once submitted, a link to the form is sent to the
fieldwork educator via email. Once submitted, the form is accessible for review by the academic
fieldwork coordinator in Exxat.

Throughout the Fieldwork Experience
Level | Fieldwork
1. During traditional 1-week experiences there is no formal communication with the fieldwork
educator due to the short duration of the experience. If a fieldwork coordinator reaches out
with questions or concerns, answers are provided as quickly as possible using the method most
appropriate to the need (email, phone call, virtual Teams meeting). If the communication
relates to student performance or behavior, the issue is documented in the Intervention section
of Exxat, the issue is discussed with relevant stakeholders (as appropriate to the issue), and plan
of action is established.
2. During non-traditional experiences, ongoing with communication is based on the setting type,
delivery structure, and site needs.

Level Il Fieldwork

1. In week one, students submit two professional development goals to address during their
fieldwork experience. Once reviewed by the academic fieldwork coordinator, the student can
add ratings as little or often as they like during the fieldwork experience.

2. In weeks one to five, and seven to eleven, the academic fieldwork coordinator reviews the
Weekly Supervision Form on Exxat and monitors the need for direct communication with the
student and/or fieldwork educator/coordinator based on student progress. See Weekly
Supervision Form overview for detailed instructions regarding form completion and process for
managing notification of concerns.

3. Every other week, students are required to submit a discussion board post addressing a
designated topic related to the delivery of care in their setting. Students must review and reply to
a minimum of one other student. These discussions provide insight into settings that a student
may be scheduled for next, or ones they did not have an opportunity to see.

4. Between weeks four and five, the academic fieldwork coordinator sends an email to the students
and fieldwork educators providing a detailed overview of the FWPE process using Formstack,
general reminders about midterm expectations and scoring, and AOTA training links. The
academic fieldwork coordinator then enters students and fieldwork educators in the Formstack
Portal. Everyone receives a unique link to a blank copy of the midterm form via email. Once
submitted, the form is accessible for review by the academic fieldwork coordinator in Formstack
and the individual who submitted the form receives a copy of the submission and link to the final
evaluation form. The academic fieldwork coordinator monitors the need for direct
communication with the student and/or fieldwork educator based on midterm rating and
educator comments. **If the student receives a substantial number of 1’s (8 or more) or an overall
score lower than 75, the student and educator will be contacted to discuss student needs moving
forward.
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5. Between weeks ten and eleven, the academic fieldwork coordinator sends an email to the
students and fieldwork educators asking them to verify they have access to FWPE final form,
reminding them about requirements for passing, and providing instructions regarding the AOTA
fieldwork supervision certificate process.

6. In week eleven, the student enters a final attainment rating for their professional development
goals in Exxat. Once submitted, a link to the form is sent to the fieldwork educator via email.
Once submitted, the form is accessible for review by the academic fieldwork coordinator in
Exxat.

7. In week twelve, student and educator Fieldwork Performance Evaluations (FWPE) are
completed in Formstack. Students complete the Student Evaluation of Fieldwork Experience
(SEFWE) in Exxat, which is reviewed and signed by the fieldwork educator. Students complete a
Supervisor Rating Form for each fieldwork educator they were supervised by. All forms are
reviewed by the academic fieldwork coordinator. The fieldwork coordination team ensures
copies of all forms are stored in Exxat. *If the student does not receive a passing grading,
additional communication will be initiated with the site to discuss the outcome. See Successful
Completion of Level Il Fieldwork section for additional information.

8. In week thirteen, the fieldwork coordination team will communicate with fieldwork educators
to ensure they received their fieldwork supervision certificate.

This description supports 2023 ACOTE Standards C.1.3.; C.1.8.; C.1.9; C.1.13.; C.1.15.
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FIELDWORK
PROCESSES

Fieldwork Site Management
Student Orientation to Fieldwork

Fieldwork Selection Process
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Fieldwork Site Management
Site Availability

The fieldwork coordination team will monitor the Sites section of Exxat and the Department of Health
Sciences (DHS) Active Agreements spreadsheet to ensure that the distribution of clinical affiliate sites
available for fieldwork are sufficient in number and provide varied practice experiences to allow
completion of graduation requirements in a timely manner in support of the Graduation Guidelines
outlined in the ECU OT Graduate Student Handbook. Reports can be pulled from Exxat that allow for
ongoing review of sites contained in the database, with options to filter by settings. This report can be
cross-referenced with the contract spreadsheet accessible in Exxat to verify that sites within each
setting type have a valid contract in place. The fieldwork coordination team reviews the contract
spreadsheet regularly to identify contracts in need of renewal, discusses those sites to determine site
utilization needs, and coordinates with the College of Allied Health Sciences (CAHS) contract manager
to request necessary contract renewals.

Fieldwork Reservations

Around the start of each new calendar year, the fiel[dwork coordination team begins the process of
securing placement reservations for fieldwork experiences in the following academic year. Over the
course of several months, the fieldwork coordination team communicates with established clinical and
community-based affiliate sites (via Exxat) to determine the number of placement reservations that
each facility can offer during the established fieldwork rotation dates for that academic year. The
fieldwork coordination team closely manages this reservation process to facilitate variety in practice
populations, setting types, and site locations for each cohort of students. Exxat offers a variety of ways
to track site coordinator access, placement offers, and setting types by fieldwork experience which
allows for ongoing assessment of needs and consolidated tracking of communication efforts.

If issues arise in securing the necessary number of placement reservations (s/ots) needed for a specific
fieldwork experience, the fieldwork coordination team assesses the reservations offered, reviews
student profile and fieldwork advising notes, and analyzes which of the established sites have yet to
offer reservation slots. A list is generated of potential placement options, and sites are contacted
directly to determine availability to fill those needs. Every effort is made to secure the necessary
number of placement reservations for each fieldwork experience prior to initiating the student
preference selection process (i.e. wish list) with students in Exxat (mid-fall for Level | and late spring for
Level Il). Within this process, there are placeholder options available for sites that have unique
reservation processes (direct requests, specific timing, out-of-state locations) that preclude them from
being visible as specific options during the wish list process. If any of these placeholder options are
used as a primary placement for a student, the fieldwork coordination team works directly with the
student to develop a priority list of sites to contact directly.

For each cohort, the fieldwork coordination team uses a placement spreadsheet to track and manage
fieldwork-related information. Information maintained here includes site names, settings, and
personnel (coordinator and educators) for all four fieldwork experiences for each student within the
cohort. As the cohort moves through the curriculum, updates are made to track site confirmations;
fieldwork educator verification; contract status, notes regarding placement changes/ modification
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(dates, locations, FWEd, supervision type, settings, etc..), and student specific issues that require
ongoing attention (accommodation letter management, CBC/DS clearance, Covid vaccine exemptions,
etc..). A separate tab is used to manage potential site options gleaned through fieldwork advising with
students and/or the wish list placeholder process described above.

Fieldwork Site Selection Process

If new sites are needed to fill gaps in placement reservations, or optimize learning opportunities that
align with the Vision, Mission and Educational Philosophy of the program, the academic fieldwork
coordinator will work with pertinent stakeholders to explore options for new clinical or community-
based site/setting options. Once sites are identified, or if new sites reach out to the program and
express interest in supervising fieldwork students, the fiel[dwork coordination team will research
available information about the site. This may include any of the following, a review of any published
information about the site (business website, Facebook page, online reviews), review of existing
contracts with DHS, input from faculty, students, or clinical partners that have interacted with the site,
contact with alumni who are associated with the site, or input from ECU departments who may already
send students to the site for experiential learning.

Based on initial site review results, the fieldwork coordination team may opt to send out our New Site
Letter which provides an overview of our fieldwork experience types (Level I/Il), shares what we
require for partnership (to support accreditation compliance), details our reservation process, asks for
site-related documents regarding site fieldwork processes (to share with students in Exxat) and
outlines additional supervisory and evaluation materials that will be sent if site is interested in
partnering for fieldwork. Additional communication, in the form of emails, phone conversations, or
virtual meetings, are pursued based on the sites continued interest and their feasibility for meeting our
Level | and/or Level Il fieldwork requirements. A site visit may occasionally be scheduled if there are
guestions regarding site fit for meeting objectives.

If, following site review and communication to establish fit, both the OT program and site wish to
establish a partnership for fieldwork, the fieldwork coordination team begins the process of adding the
site to Exxat and obtaining materials/information needed to ensure compliance with fieldwork
accreditation standards. This includes establishment of a written agreement; obtaining information on
personnel (roles, locations, contact information, credentials, etc..) and associating personnel with site
locations and functions implemented through Exxat (reservations requests, placement notifications and
confirmations, etc..); and obtaining site-related fieldwork information (onboarding requirements, AOTA
Data Forms, weekly expectations, site-specific objectives, student fieldwork manuals, etc..). As
information is obtained, it is uploaded to Exxat and made visible to students for their review during the
wish list process for fieldwork placement selection.

With each fieldwork onboarding cycle (Level I and Level Il), the fieldwork coordination team reviews all
site-provided onboarding materials (uploaded by students in Canvas) and compares the information to
the materials and processes contained in Exxat. This helps to ensure that information accessible by
students in Exxat is up to date for sites routinely in use for fiel[dwork experiences. The OT fieldwork
coordination team uses a shared email account (ecuot.fw@ecu.edu) to support timely responses to a
fieldwork stakeholder needs and allow for tracking of important fieldwork issues.
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Written Agreements

As mentioned above, execution and timely renewal of written agreements between ECU and sites is a
priority for the fieldwork coordination team. Compliance with agreement execution, prior to the start
of any experiential learning opportunity OT students participate in, is essential for meeting not only
accreditation requirements but also ensures that students are covered under the ECU professional and
general liability insurance policy when engaged at affiliated sites.

Written agreements are managed by personnel in the College of Allied Health Sciences (CAHS) and
Department of Health Sciences (DHS); not at the departmental level. Two types of agreements are
utilized by DHS (1) the ECU initiated University Affiliation Agreement (UAA), and (2) the site-initiated
Agency Agreement (AA); type used is determined by site. Since written agreements are managed at
the Health Sciences level, the format and required content related to responsibilities of the sponsoring
institution(s) and each fieldwork site is determined by the agreement type and cannot be modified at
the OT program level.

Agreement management through DHS supports the OT fieldwork teams efforts to maintain a sufficient
number and variety of practice experience options for experiential learning (course and fieldwork
related) since agreements are written to cover all entity locations and as many of the health science
specialties as possible. This is of particular benefit when new site opportunities are needed emergently
due to last minute site cancellations that threaten fulfillment of fieldwork requirements for individual

students.
This description supports 2023 ACOTE Standards C.1.2.; C.1.4.; C.1.5.



Fieldwork Process Sequence

Year 1
Fall Spring Summer
Pre-arrival —Open Exxat; Immunizations; FW Overview PW rotation (6801) PWI rotation (6802)
1% Meeting — [August) - CBC/DS; Platform Ovarviaws FWI preference meetings FWII wish list
2" Meeting (September) - FW ssttings; FWI wish [ist Summer FWIB Onboarding FWII placements released

3 Meeting (October) - Spring FWIA Onboarding

Fall: Spring: Summer:
MSOT: FWIIA Onboarding MSOT: FWIIA (6304) MSOT: FWIIB [6805)
MSOT: FWIIB Onboarding OTD: FWIIA (2304)
OTD: FWIIA Onboarding OTD: FWIIB Onboarding

Fall: Spring
OTD: FWIIB (2805) (OTD: Capstone Experience (2504)

Student Orientation and Advising of the Fieldwork Process
Student Advising

Student advising occurs throughout the fieldwork curriculum; formally in semesters 1,2, and 4
(master’s) and 5 (doctoral); informally in semesters 3,5,6,7. Specifics regarding the timing and aim of
formal advising processes are detailed in the Student Orientation section below.

All notes pertaining to student advisement and/or student progress throughout the fieldwork
experience are maintained in the Student section of Exxat. If concerns arise during the fieldwork
process an Intervention will be opened where notes, documents, and follow-up meetings are added
and maintained. Interventions are closed in the system upon resolution. Additional details regarding
the navigation of student progress issues during Level |l fieldwork are accessible in the Level |l
Fieldwork Student Progress Processes section.
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Students are encouraged to schedule advising meetings, whenever needed, to discuss student specific
concerns regarding placements, changes in status that impact the ability to meet the Essential
Functions and Technical Standards (accessible in the Student Handbook), or clinical accommodation
needs. Additional details regarding the Accommodation process are accessible in the Guidelines for
Student Accommodations section.

Student Orientation

Student involvement in the fieldwork process occurs throughout enrollment in the OT program.
Information regarding the fieldwork process and student compliance requirements (immunizations,
trainings, handbook review/attestation, housing/lease considerations, platform costs and
establishment dates, etc.) are shared prior to student arrival through the New Student Newsletters and
the online OT Student Orientation Course. Early access to information allows students to complete
administrative/compliance aspects of fieldwork at their convenience prior on-campus arrival. Students
are given the fieldwork coordination teams’ contact information and are encouraged to reach out with
guestions while completing compliance requirements.

A brief overview of fieldwork is included in the mandatory, on-campus OT program orientation.
Students are made aware that there are several mandatory fieldwork meetings scheduled within the
first semester.

Semester 1

The semester focuses on orienting the students to the sequence and scope of fieldwork content within
the OT program curriculum designs to help them understand how fieldwork is used to strength the ties
between didactic and fieldwork education. Students are made aware that faculty work collaboratively
to provide feedback and input to the fieldwork coordination team to support the fieldwork process.
Information is exchanged through the professional behavior assessment process, academic student
advising, and student performance during didactic, experiential learning (student run clinic and course-
embedded, community-based outings), and competency-based assessments (lab). Fieldwork education
advising is conducted through planned group and individual meetings (outlined below), and on an as-
needed basis.

Mandatory meetings focus on delivery of the following information.

= Meeting 1 — students are given more in-depth information regarding fieldwork expectations,
timelines, and placement selection processes; an overview of course-based experiential
learning and the onboarding associated with it; platform specific guidance on accessing
fieldwork site information; an overview of what the non-curricular OCCT 7777 Fieldwork
Development course on Canvas contains; and complete the process of ordering their drug
screen and criminal background check through CastleBranch.

= Meeting 2 — students are provided with specific instructions on how to navigate all areas of
Exxat that contain the site related information that will aid them in learning more about each of
our current fieldwork partner sties. In general, accessible information includes fieldwork type
offered, locations, settings, populations, onboarding requirements, data forms, and any site
objectives, performance expectations, and previous student assessments we have on file for
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the site. The academic fieldwork coordinator works with leadership of PTE to set up a peer-to-
peer presentation and Q&A session which is led by 2" and 3" year students. Students share
their knowledge of fieldwork settings and answer questions about fieldwork and the placement
process from a student perspective. These fieldwork panel discussions are recorded and
available for access on Canvas. The wish list process in Exxat opens in conjunction with this
meeting.

=  Meeting 3 — students Level | placements are published prior to this meeting. Students receive
detailed instructions on how the onboarding process is structured and are taken on a virtual
tour of the platforms used for completion of onboarding requirements (Exxat, Canvas). Due
dates are provided so student know when to initiate onboarding during their holiday break.
Onboarding begins no later than eight-weeks prior to the start of any scheduled rotation. The
same process is used for each iteration of fieldwork to facilitate consistency for students,
fieldwork sites/personnel, and the fieldwork coordination team.

Semester 2

Students are enrolled in OCCT 6801 Fieldwork Level IA this semester; course specific information is
accessible in the Level | Fieldwork Curriculum section. This course is comprised of in-person classes,
Level IA onboarding and fieldwork experience, and individual advising meetings to discuss student
specific concerns, questions and preferences related to Level Il fieldwork placements. Ongoing
communication occurs between students, the fieldwork coordination team, and fieldwork
sites/personnel throughout the Level IA fieldwork process. Onboarding for Level IB begins in this
semester.

Semester 3

Students are enrolled in OCCT 6802 Fieldwork Level IB this semester; course specific information is
accessible in the Level | Fieldwork Curriculum section. This course is comprised of in-person classes,
Level IB onboarding and fieldwork experience, and as-needed advising meetings. Ongoing
communication occurs between students, the fieldwork coordination team, and fieldwork
sites/personnel throughout the Level IB fieldwork process.

Semester 4

Master’s program students are completing their final didactic requirements this semester. These
students have a scheduled advising meeting with the fieldwork coordinator to finalize goal attain
scaling (GAS) of Level Il professional development goals. Onboarding for Level lIA begins in this
semester. Ongoing communication occurs between master’s program students, the fieldwork
coordination team, and fieldwork sites/personnel throughout the onboarding process.

Semester 5

Master’s program students are enrolled in OCCT 6804 and complete Level IIA fieldwork during
designated rotation dates. They follow the fieldwork attendance guidelines set-forth in the Mandatory
Engagement Requirements section. Students’ complete fieldwork course requirements outlined in the
Level Il Curriculum section and course syllabus. Onboarding for Level IIB begins in this semester.
Ongoing communication occurs between students, the fieldwork coordination team, and fieldwork
sites/personnel throughout the Level IIA experience and Level IIB onboarding processes.
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Doctoral program students are completing their final didactic requirements this semester. These
students have a scheduled advising meeting with the fieldwork coordinator to finalize goal attain
scaling (GAS) of Level Il professional development goals. Onboarding for Level lIA begins in this
semester. Ongoing communication occurs between master’s program students, the fieldwork
coordination team, and fieldwork sites/personnel throughout the onboarding process.

Semester 6

Master’s program students are enrolled in OCCT 6805 and complete Level IIB fieldwork during
designated rotation dates. They follow the fieldwork attendance guidelines set-forth in the Mandatory
Engagement Requirements section. Students’ complete fieldwork course requirements outlined in the
Level Il Curriculum section and course syllabus. Ongoing communication occurs between students, the
fieldwork coordination team, and fieldwork sites/personnel throughout the Level IIB experience. The
academic fieldwork coordinator reports fieldwork requirement completion status to program director
for graduation purposes.

Doctoral program students are enrolled in OCCT 8804 and complete Level IIA fieldwork during
designated rotation dates. They follow the fieldwork attendance guidelines set-forth in the Mandatory
Engagement Requirements section. Students’ complete fieldwork course requirements outlined in the
Level Il Curriculum section and course syllabus. Onboarding for Level IIB begins in this semester.
Ongoing communication occurs between students, the fieldwork coordination team, and fieldwork
sites/personnel throughout the Level IIA experience and Level IIB onboarding processes.

Semester 7

Master’s program students are enrolled in OCCT 8805 and complete Level IIB fieldwork during
designated rotation dates. They follow the fieldwork attendance guidelines set-forth in the Mandatory
Engagement Requirements section. Students’ complete fieldwork course requirements outlined in the
Level Il Curriculum section and course syllabus. Ongoing communication occurs between students, the
fieldwork coordination team, and fieldwork sites/personnel throughout the Level IIB experience. The
academic fieldwork coordinator reports fieldwork requirement completion status to program director
for graduation purposes.

This description supports 2023 ACOTE Standards A.3.5.; C.1.1.; C.1.2.; C.1.9.; C.1.14.

Fieldwork Selection and Placement Process
General Process Overview

The fieldwork coordination team uses information gathered (1) from students regarding fieldwork
interests, and (2) input from faculty regarding student performance as outlined in the Student
Orientation and Advising of the Fieldwork Process section. This information, used in conjunction with
fieldwork reservation availability, aids in the determination of fieldwork placement assignments for
each student. Input from faculty is of particular importance when assigning students to setting where
dual setting, population, or supervisory approaches are employed. While the fieldwork coordination
team monitors the general student-to-FWEd ratio and placement configuration details offered by each




85

site to ensure placements offered can support proper assessment of student progress, practice
modeling, and achievement of fieldwork objectives, it is important to consider individual student needs
in placing students in environments with unique configurations.

Wishlist Process

The academic fieldwork coordinator conducts the wish list and site placement process in Exxat as
outlined below.
Level IA and IB Fieldwork — wish lists are opened in early October for review by the incoming
cohort (i.e. 15t year students), placements are made by mid-October, the slate is sent to faculty for
review/input, and confirmations are sent to each site where students are slated for placement.

Level 1A and 1B Fieldwork — wish lists are opened in mid-June for review by the 2" year students,
placements are made by mid-July, the slate is sent to faculty for review/input, and confirmations
are sent to each site where students are slated for placement.

Placement Visibility

Placements are made visible to students in Exxat (i.e. published) when most sites have confirmed, this
is done to minimize the need to resort placements after release to students, due to cancellations. If
there are students who have a placeholder as their site in Exxat, the fieldwork coordination team
follows the process outlined in the Fieldwork Reservation section above to secure a placement location.
Every effort is made to have all sites finalized and published within 6-8 weeks of wish list completion.

In general, placement assignment will be released to students at the following timeframes:
Level IA and IB Fieldwork - before the end of the first semester.
Level IIA and 1B Fieldwork — before the beginning of the fourth semester.

Onboarding Requirements

Approximately 8 weeks prior to any scheduled experiential learning experience (classroom-based or
fieldwork), onboarding requirements are completed by the student. Requirements are uploaded into
the appropriate data repository systems in preparation for the learning experience.
ECU Required platforms (detailed outline in Fieldwork Platform Requirement section)
= EXXAT - houses student demographic information, immunizations, annual training
certificates, and site-specific clinical requirements.
= (CastleBranch (CB) - houses Drug Screening (DS) and Criminal Background Checks
(CBC) results.
Site-Specific platforms
= Rotation Manager (RM) - everyone will use for classroom-based learning at ECU
Health and intermittently for other fieldwork site assignments.
= My Clinical Exchange (MCE) — some students may use based on fieldwork site
assignments.
= Additional system(s) — if used by a site where experiential learning occurs
(classroom-based or fieldwork).
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As outlined on the Fieldwork Process Sequence diagram, onboarding requirements are often
completed outside of the semester in which the fieldwork rotation is scheduled. Students will need to
be actively engaged in all onboarding processes occurring in all required data repository systems, based
on assigned due dates. Failure to complete requirements or communicate about their status to the
fieldwork coordination team in a timely manner can result in the loss of the experiential learning
opportunity (classroom-based or fieldwork), resulting in failure of the course to which that experience
is assigned.

Important Factors in the Fieldwork Placement Process

Students are responsible for all financial and logistical implications of fieldwork experiences. Based on
the complexity of this process, students must understand that special consideration in the assignment
of fieldwork experiences cannot be based on individual financial need, lack of transportation, lack of
housing, marital/relationship status, special event plans (weddings, reunions, etc..), future career
desires, etc.

Arrangements for appropriate housing during all fieldwork placements are the sole responsibility of the
student. The NC Area Health Education Center (AHEC) is a resource available to all students who need
to locate temporary housing throughout NC during fieldwork experiences. Students should access the
AHEC FAQ's document housed in Canvas OCCT 7777 to ensure proper completion of their application.
Payment for this service is managed through their student accounts and must be managed by the
Student Services Coordinator/AHEC Coordinator in the College of Allied Health Services.

Planning and assignment of Level Il fieldwork experiences focuses on providing students with a
collective set of placements that facilitate their growth and development as entry-level, generalists.
Considerable contemplation goes into to assigning students to practice settings and site types (hospital,
clinic, schools, community-based, etc.) that will support their capacity to deliver care to a wide range of
recipients, across the lifespan continuum. An aspect of the placement process is providing students
with the opportunity to share their site, setting, and population interests during the wish list process.
This information is useful to the academic fieldwork coordinator in matching students to clinical
experiences that are of interest to the students which can be a supportive factor towards improved
student performance during fieldwork. Students are encouraged through the advising process, course
content, and various peer-to-peer materials and activities, to learn as much as possible about the
populations, settings and site demands before making their preference selections. While we
understand that housing and financial considerations are important for most students, selections based
on location alone may not be a good fit for student needs and learning potential. Additionally, students
are reminded that there is no guarantee that they will be placed at sites identified on their wish list.
The academic fieldwork coordinator, in conjunction with faculty input, will make the final decision
regarding all fieldwork placements.
= Level Il Fieldwork experiences are arranged primarily within North Carolina; exceptions may be
authorized by the academic fieldwork coordinator but will be based on faculty input regarding
overall student performance. See New Site Fieldwork Placement Guidelines section below.
= Any fees charged by a facility or state are the student’s responsibility to pay; there have been
situations in which out-of-state surcharges have occurred.
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It is also important to understand that provision of fieldwork opportunities by clinical and community-
based affiliate sites are a completely voluntary endeavor. While it is mandatory that students complete
these fieldwork experiences as a requirement for program completion and board certification
eligibility, sites and their personnel are not obligated to provide fieldwork opportunities, nor are they
paid to do so. This is of particular importance when a site cancels and a fieldwork replacement is
needed, especially on short notice. Securing a new site prior to the scheduled start date of a fieldwork
rotation is not something that the academic fieldwork coordinator can guarantee. Site availability has
been steadily decreasing with the increase of additional occupational therapy programs across the
state, and socioeconomic constraints, such as impacts of the pandemic and ever-changing healthcare
reimbursement demands. These complexities, and others, may result in a delayed fieldwork
placement which, in turn, can impact program completion and graduation. The fieldwork coordination
team will work as quickly as possible to minimize the impact, but students again need to be aware that
the location and setting of new placements may be very different from what was initially slated for
that rotation, and again may not be in keeping with the student’s identified preferences.

Students should also be aware that while we have identified specific dates for the fieldwork rotation
to start and end, flexibility to shift those dates is critical to ensuring that all 24-weeks of required
fieldwork participation is feasible and to minimize the loss of the fieldwork experience altogether.
Therefore, students need to manage personal obligations appropriately in relation to timeframes
before, during, between, and/or after fieldwork rotations. The fieldwork coordination team does not
plan fieldwork experiences around individual student requests for personal situations that would
require an adjustment of the fieldwork dates, fieldwork working hours, etc. This is due to the demand
it would create for the fieldwork site coordinator, and/or educator(s). In contrast, fieldwork sites may
need to adjust the start date, end date, or daily work schedule configuration on short notice. This
means that while there are “scheduled” gaps of time before and after most fieldworks, if a site needs
to adjust the fieldwork schedule, the student must be able to accommodate on short notice, or risk
losing the fieldwork placement. Therefore, it is important that students avoid planning significant life
events, structured vacations, trips where internet access is limited, etc. during these timeframes.

Fieldwork Placements

The fieldwork coordination team works directly with the fieldwork sites to determine their availability
and willingness to take students each year. Keep in mind that fieldwork sites do not offer fieldwork
placements during all rotation timeframes (A/B) or for all fieldwork types (Level I/Level II). Unless
otherwise approved by the academic fieldwork coordinator, students are NOT authorized to contact
sites directly to request fieldwork placement opportunities on behalf of the ECU programs. *The
exception to this policy is outlined in the New Site Fieldwork Placement Guidelines section below.

As stated above, the academic fieldwork coordinator makes all final decisions regarding fieldwork
placements. Factors that influence placement assignments include (1) students individual educational
and learning needs, (2) site requirements/expectations, and (3) clinical site utilization needs to ensure
longevity of clinical and community-based partnerships for experiential learning. Again, it is important
that students recognize that fieldwork is a complex process that requires the fieldwork coordination
team to balance and navigate the needs, expectations, and requirements of multiple stakeholders (OT
program, ACOTE, fieldwork sites & personnel, and individual students). While student interests are
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obtained as part of this process, students must understand that the primary goal in assigning fieldwork
placements is to ensure exposure to experiential learning opportunities that support the development

of students in becoming a well-rounded, entry level practitioners as outlined in the Important Factors in
the Fieldwork Placement Process section above.

New Site Fieldwork Placement Guidelines

A student who is interested in establishing a new fieldwork site must meet with the academic fieldwork
coordinator to obtain permission and instructions for doing so. This is to be considered an exception to
the typical process and not a standard request. Much work has been done to establish each of current
fieldwork written agreements and priority is given to reservation slots offered by clinical and
community-based partners who regularly provide fieldwork supervision. Use of such established sites
allows for better student access to fieldwork site information, OT programs ability to monitor
preparedness of educators and assist students with site compliance (onboarding) requirements, and
site’s familiarity with our fieldwork curriculum and processes.

Students will not contact any facility on behalf of ECU or the OT Program before receiving permission
and instructions from the academic fieldwork coordinator. Taking such actions can void any possibility
of the student’s placement at that location and can be viewed as a conflict of interest. Continued
pursuit of this nature can be viewed as disruptive and inappropriate behavior and can result in removal
from the program. If a student is given permission to contact a site, there are only two pieces of
information we need the student to obtain: (1) if the site takes out-of-state students for fieldwork, and
(2) who the point of contact is for setting up the fieldwork opportunity.

Unique Placement Request Guidelines

Request for Two Out-Of-State Level Il Fieldwork Placements

It is our established practice to consider students requests for one Level Il fieldwork experience out-of-
state, but determination is based on site availability with established sites, student progress within the
curriculum, and faculty support for that option. In general, it is preferred that the Level IIB rotation is
used for this option. This can vary based on site, setting, and contracting requirements. If a Level IA
rotation occurs out-of-state, the student will be expected to return to North Carolina for the second
rotation. Any exceptions to this policy would need to be discussed and approved by the program chair.

Fieldwork Placements at Sites Where a Students’ Family Member Is Employed

We have an established precedence of not sending students to fieldwork sites where they have a
family member employed, regardless of whether that individual would be positioned to have oversight
or input during the fieldwork experience. This precedence is based on faculty discussion and
agreement that this type of arrangement could lead to a perceived conflict of interest, which is not in
the students, fieldwork educators, or OT programs best interest. Any exceptions to this policy would
need to be discussed and approved by the program chair.
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Use of an Out-Of-State Site for Level | Fieldwork Placement
Consideration for seeking an out-of-state contract for a Level | rotation would be limited to necessity,
from a program standpoint and would only be considered once the academic fieldwork coordinate

completed the Level | fieldwork planning cycle to determine the need for such an option.
This description supports 2023 ACOTE Standards C.1.2.; C.1.13.
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Attestation Page for the Department of Occupational Therapy Fieldwork Manual

I, , have received a copy of the Department of Occupational
Therapy Fieldwork Manual for the academic years . I understand that [ am
responsible for the information contained in this F'W Manual and will abide by the guidelines,
procedures, and expectations, as stated in this manual. I also understand that at any time the Department
of Occupational Therapy may add to, or change, the contents of this manual. I understand that whenever
I am sent a notification that the F'W Manual has been revised, I am responsible for updating my
signature page in Exxat. This signature page indicates that I have reviewed and understand the new
and/or revised guidelines.

I also acknowledge that this F'W Manual contains important information relevant to the orientation,
placement, preparation (onboarding), attendance, completion, grading, and appeal processes related to
fieldwork education. Because this may be the only source of such information, and will be referred to by
occupational therapy faculty, academic fieldwork coordination team members, clinical fieldwork site
coordinator and educators, and College of Allied Health administration, I understand that I must know
how to access this FW Manual and navigate its contents throughout my professional program.

Signature Date
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